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ABSTRACT 
 
Chrismawarni, Syara. 2019. An Analysis of Teachers’ Oral Corrective Feedback in 
English Classroom Interaction at Seventh Grade of MTs N 2 Sukoharjo in Academic 
Year 2018/2019. Thesis, English Language Education, Cultures and Languages 
Faculty, The State Islamic Institute of Surakarta.  
Advisor  : Dr. H. Giyoto, M. Hum 
Keyword  : Oral Corrective Feedback, Classroom Interaction, Recast, Elicitation 
 The objective of this study is to describe the types of oral corrective feedback 
used by the teacher and the ways teacher give oral corrective feedback in English 
classroom interaction based on the theory of Lyster & Ranta (1997) and Ellis (2009). 
This research was conducted at MTs N 2 Sukoharjo  
 The researcher used descriptive qualitative. The subject of this research were 2 
English teachers. The instruments of this research were audio recording, field notes and 
interview. The data were analyzed used the theory from Miles and Huberman (1984); 
reducing the data, presenting the data and drawing conclusion. 
 The result of this study showed that the teachers used 6 types of oral corrective 
feedback namely Explicit Correction, Recast, Elicitation, Metalinguistic Clues, 
Clarification Request and Repetition. Based on research finding, the researcher found 
42 data of teachers’ oral corrective feedback. The most dominant oral corrective 
feedback used by the teachers in English classroom interaction is Recast with 18 data 
or 42,8%. Meanwhile, the fewest type of oral corrective feedback used by teacher is 
Repetition that is 2 data or 4,7%. Teacher also provided Elicitation more rarely than 
Explicit correction that is 9 data or 21,4%. This research focused on all oral corrective 
feedback used by the teacher in seventh grade. This findings support and adds the other 
researches that dominant type of teachers’ oral corrective feedback is Recast.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
Interaction in the classroom becomes more and more important these 
days. Interaction is the essence of communication. It is an important aspect in 
English language teaching because it is what teacher and learners do in 
classroom. Classroom interaction includes all of the classroom events, both 
verbal interaction and non-verbal interaction. The verbal interaction is when 
teacher and learners talk, while the non-verbal interaction covered gestures or 
facial expression by the teacher and learners when they communicate without 
using word. It could be happened between teacher and learners or learner and 
learner, they may talk, discuss or query each other. Both the teacher and learners 
should have the willingness to participate in the interaction (Chaudron, 1988).  
Teachers play important roles in classroom interaction process because 
the teacher as languages input and languages models to be imitated by the 
students in English language teaching. It cannot be denied that teacher in 
English language teaching should have communicative acts, such as lecturing, 
asking and responding questions, giving direction or instruction and explaining 
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the material (Nurpahmi, Islam, & Alauddin, 2018). Another roles of 
teacher is giving corrective feedback because English learning process it could 
be found an errors made by the students in speaking, reading or writing. 
Especially in speaking and reading, teacher gives corrective feedback orally to 
make students more understand and when the students make an errors, they 
need a guidance by the teacher. They can accept correction when it is given in 
constructive and supportive way. Therefore teachers should give a correction 
feedback for students. Feedback mode can be spoken, written and non-verbal. 
Moreover, Dekeyser (as cited in Johnson & Redmond, 2003)  states  that error 
correction is important in language classroom because some studies have shown 
that if the correction is given in the right way, it can improve the students’ 
language skills. By providing the students with correction the students can learn 
which language item they need to work on and which feature they have made 
progress. 
Sheen (as cited in Wulandari, 2017) argues that “feedback should be 
provided regardless of whether the learners’ responses are correct or incorrect”. 
Corrective feedback on the other hand, is the teachers’ cues to the learners to 
indicate that there are an errors that should be corrected. He also stresses that 
the difference between feedback and corrective feedback is that corrective 
feedback entails the presence of an error. Whereas feedback is such an 
encouragement. Moreover, feedback is the general term, corrective feedback is 
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feedback which focuses on correction. Corrective feedback is given implicitly, 
explicitly or together. It is of interest in finding out whether learners have 
different attitudes and perceptions about the types of corrective feedback and 
the learners receive various responses.  
Corrective feedback for learners given by the teacher is necessary. Ellis, 
(2009)  defines  “Corrective Feedback  as  response  to  learners'  wrong  
sentences”. The  response  is  triggered  by  others  and  it includes  telling  
learners their  sentences  are  wrong,  offering  them the  right  target  language  
form, as  well  as  offering grammatical explanations about learners' errors.  It 
is needed to prevent students’ errors. It is also important tool for teachers to 
correct students’ errors. Students would know the errors or mistakes that they 
made, so they can improve by fixing and repairing the errors and mistakes. 
Corrective feedback can be spoken (oral), written or nonverbal.  
Based on the pre-research, the teacher prefers to used oral corrective 
feedback because the students are active to ask questions and she thought that 
the students more interested and understand when the teacher fixed and 
explained the errors directly, although the students also write a summary about 
the explanation as in this sample : 
Student : this is a later /lʌter/ (wrong pronunciation of letter /’lɛtə/) 
Teacher : no, not later /lʌter/ but letter /’lɛtə/ 
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Student : this is a letter  
Students are actively response to the corrective feedback given by the 
teacher, they know what errors they should fix. Ikeda  (as cited in Irawan, 2017)  
argues  that  giving corrective feedback  is  not  simple  for  teachers  to  provide  
it  in consideration of students’ feeling. Even though oral feedback is necessary 
for learning. Then Lee, (2008) stated that understanding  how  students  perceive  
teachers’  oral feedback is important because it can help teachers to develop the 
practices of reflective and effective feedback.  
From the information above, it can be concluded that feedback is 
important in English classroom interaction especially corrective feedback. 
Considering that, the researcher wants to analyze what is the type of teachers’ 
oral corrective feedback and how do the teachers give the corrective feedback 
in English classroom interaction. The researcher would conduct the research in 
MTs Negeri 2 Sukoharjo. The reason why researcher chose this school are MTs 
Negeri 2 Sukoharjo is one of a good school in Sukoharjo that accredited with 
“A” accreditation, the students in MTs Negeri 2 Sukoharjo are smart, active and 
have good manner and also the teachers in MTs Negeri 2 Sukoharjo are 
attentive to their students. In this research, researcher took in seventh grade of 
Special Program Class consisting of four classes and two teachers.  
From the explanation above, the researcher would like to specify the 
research about teachers’ oral corrective feedback in English classroom 
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interaction and the researcher interested in doing research about “An Analysis 
of Teachers’ Oral Corrective Feedback in English Classroom Interaction 
at the Seventh Grade of MTs Negeri 2 Sukoharjo in Academic Year 
2018/2019” 
B. Problem Identification 
Based on the background of the study, the problem can be identified as 
follows: 
1. Students got wrong pronunciation when they did speaking and reading in 
learning process. 
2. Students got difficulties and made an error in reading skills.  
3. Students got difficulties in words choice and organize their ideas orally. 
4. Students had limited of vocabulary. 
C. Limitation of Study 
The focuses of this research are to describe the types of oral corrective 
feedback used by the teachers in correcting their students’ errors and how do 
the teachers give oral corrective feedback in English classroom interaction 
especially in reading and speaking skills. The research was conducted at 
seventh grade of MTs Negeri 2 Sukoharjo in Special Program Class 1 and 2 
that was taught by Mr. Singgih and Special Program Class 4 that was taught by 
Ms. Sugiarti, S.Pd.  
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D. Problem Statement  
Based on the background of the study, the problem of study can be 
formulated as follows:  
What are the types of oral corrective feedback and how do the teachers 
give oral corrective feedback in English classroom interaction at seventh grade 
of MTs Negeri 2 Sukoharjo in academic year 2018/2019? 
E. The Objective of the Study 
Based on the research questions above, in general this research attempts 
to describe what are the types of oral corrective feedback used by the teachers 
and to describe the way  teachers give oral corrective feedback to their students’ 
errors in English classroom interaction at seventh grade of MTs Negeri 2 
Sukoharjo in academic year 2018/2019. 
F. Benefit of the Study 
There are two kinds of benefits in this research, theoretical and practical, 
it is as follows:  
1. Theoretical study: 
The purpose of the study are 
a. To describe what are the types of teachers oral corrective feedback is 
well used by the teacher in English classroom interaction at seventh 
grade of MTs Negeri 2 Sukoharjo. 
b. To describe how the teachers give the oral corrective in English 
classroom interaction at seventh grade of MTs Negeri 2 Sukoharjo. 
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2. Practical Benefits: 
a. For teacher 
The teacher gets more knowledge and information about corrective 
feedback study in the English classroom interaction that they can 
improve the corrective feedback usually used and how they choose the 
best way to correct students’ errors in English classroom interaction.  
b. Students: 
The result of the study will give benefits to the students and get a new 
knowledge about the corrective feedback given by their teachers and 
hopefully it can improve students’ ability to interact with others 
students and their teachers in English classroom interaction. 
c. Other Researcher: 
The study will help the other researcher to do another research in same 
field that it can be used as reference. 
G. Definition of Key Terms 
In this research, there are some key terms that is important and need to 
be explained. Key terms related with the research they are: 
1. Feedback 
Some of feedback action are mentioned by Hattie & 
Timperley (2007).  They  are  teachers  correction  to  students’  
errors, students helps each other and be a partner ,parents’ 
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motivation to their children, a readers clarification to the idea from 
a book, and a students’  corrective and evaluation answer. It is 
concluded that feedback is the information provided by the one who 
perceives someone performance. 
2. Oral Corrective Feedback 
Corrective feedback is a response given to  a  learner’s  error 
by Ellis (2009) and Lyster & Ranta (1997)  investigated corrective  
feedback  into  recast,  explicit  correction,  elicitation,  
metalinguistic  feedback and repetition.   
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
 
A. Theoretical Description 
1. Definition of Classroom Interaction 
Definition of interaction based on some experts. Brown (2001) 
states that interaction is the hearth of communication, it can be the forms of 
sending messages, receiving them, interpreting them and negotiating the 
meanings. Brown (2001) explains that interaction is the collaborative 
exchange of feelings, thoughts, or ideas between two or more people, 
resulting in a reciprocal effect on each other. Interaction is communication  
between  the teacher  and  students goes  on  constantly  as  initiatory  or  
responsive  acts in the classroom. Tsui (1995) states that classroom can  be  
defined  as  a  place  where more  than  two  people  gather  together  for  
the purpose of learning, with one having the  role of teacher.  The  teacher  
has  certain  perceptions about his or her role in the classroom. Brown 
(2001) emphasizes that the most important key to create an interactive 
language classroom is the initiation of interaction by the teacher. One of the 
best ways to develop the teacher’s role as an initiator sustainer of interaction 
is to develop a repertoire of questioning strategies. Cullen (2002) defines 
classroom interaction as the  patterns  of  verbal  and  non-verbal 
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communication  and  the  types  of  social relationships which occur within 
classrooms.  
Classroom interaction is the complex process in the class that is 
influenced by some factors, that is the teacher, the students, or the classroom 
environment. The teacher and the students use the language actively in 
communication in the classroom. Both the teacher and the students feel 
comfortable in expressing their information, knowledge, ideas, opinion, or 
anything using the language (Ellis, 2009). According to Seedhouse and 
jenks (2015) classroom is the place that aspects of languages are learn and 
taught, method, syllabus and material are applied, theories and practices are 
met and classroom is a site where interaction and education unite.  
In the classroom, controls are on the teachers’ hand, the teacher 
modified and simplifies her utterances to help students understand to the 
language easily, the teacher frequently gives feedbacks or correction when 
the students make error (Murray & Christison, in Sundari, 2017). 
Interaction in languages classroom between teacher and students is 
primarily related to how teacher use language to check students’ 
comprehension (Sundari, 2017). 
So, it can be concluded that classroom interaction is the pattern both 
verbal and non verbal communication which influenced by some factors 
that are the students, the teacher and the classroom environment and they 
11 
 
 
feel comfortable in expressing their ideas, knowledge, opinion or anything 
using languages.  
2. Teacher’s Roles in Classroom Interaction   
Teacher  supplies  more  speech  rather  than students in classroom 
interaction. Teacher’s  talk  plays  dominant    part  in  classroom  interaction. 
Teacher’s  talk  not  only  takes  the  largest portion of talk but also 
determines the topic of talk. It is a very important component of classroom 
interaction. It is obviously reasonable since the teaching under the teacher 
overall guidance takes, not surprisingly, 70% of the utterances in most 
classroom (Nurpahmi et al., 2018). This can be clearly illustrated in the 
following three main parts of the exchange of turn in classroom interaction:  
a. Initiation.  The  teacher  takes  the  initiative  by  requiring  
something  of  the  students through a question. The move starts 
of the exchange; the teacher acts a leader 
b. Response. The students answer the question whatever is 
required. So, the move responds to teachers initiation the 
students act as follower. 
c. Feedback.  The  teacher  does  not  directly  take  another  
initiation,  but  she/he  gives feedback to the students response 
whether it is acceptable or not. 
Teachers mainly focus on the verbal interaction or communicative 
interaction to understand the characteristics of effective classroom 
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interaction in order to conduct a successful teaching learning process. 
Interactive classroom can fulfill a number of different functions 
(Christenburry & Kelly: 1983 and Kisella: 1991, as cited in Brown, 2001) 
as presented below.  
a. Teacher’s questions gives students the input and opportunity to 
produce language comfortably without having to risk initiating 
language themselves.  
b. Teacher’s questions can serve to initiate a chain reaction of 
students’ interaction among them.  
c. Teacher’s questions gives the instructor immediate feedback 
about the students’ comprehension.  
d. Teacher’s questions provides students with opportunities to 
find out what they think by hearing what they say. 
The purpose of teacher in classroom interaction is teaching 
language. In  addition, to  the  classroom  atmosphere  and  relationship  
with  the  students, direct teaching also gave impact on the role of the teacher 
as controller  (Brown, 2000).  
The  fact  that  the  teacher  led  the students  more  to  do  the  tasks  
and  explained  materials  than  accepted  students’ feelings,  praised  the  
students’  performances,  used  students’  ideas  and  asked questions. The 
dominant of interaction is  that of  the teacher’s  question,  the  students’ 
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responses and the teacher’s feedback. This is commonly found in all 
classrooms and is  typical  of  classroom  exchange.  
3. Concept of Feedback    
a. Definition of Feedback 
The definition of the term feedback may differ from one field to 
another. Hattie & Timperley (2007) state feedback is conceptualized as 
information provided by an agent (e.g., teacher, peer, book, parent, self, 
experience) regarding aspects of one's performance or understanding. 
When people tell how another’s behavior is affecting them, what they 
are communicating is feedback. 
Feedback in English language teaching and learning according 
to Tsui (1995) is ‘‘one element of the classroom interaction that comes 
after the teacher’s questioning and the responses of the students’’. 
Winne and Butler (1994) state that provided an excellent summary in 
their claim that "feedback is information with which a learner can 
confirm, add to, overwrite, tune, or restructure information in memory, 
whether that information is domain knowledge, meta-cognitive 
knowledge, beliefs about self and tasks, or cognitive tactics and 
strategies".  
So, it can be concluded that feedback is reactions, suggestions, 
and expression or an idea to work that has been done which come from 
the teachers after questioning and the responses of the students.  
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b. Types of Feedback 
Feedback aimed to move students from task to process and then 
from processing to regulation is most effective. Feedback can be 
delivered orally or written by the teacher. Ellis (2009) states that 
feedback can be negative and positive. Positive feedback emphasizes 
the students’ responses are correct. It may signal that indicate the 
students content of the utterance or  the  linguistic correctness  of  the  
utterance.  In  pedagogical  theory  positive feedback is viewed as 
important because it provides affective support to the learner and fosters 
motivation to continue learning. However positive feedback has 
received because in analytical discourse of classroom has shown that the 
teachers positive feedback is most frequently ambiguous, for the 
example “Good” or “Yes” do not always signal the students is correct. 
Negative feedback signals, in one way or another, that the students’ 
utterance or is linguistically are wrong. In other words, it is corrective 
in intent. The educators  have  paid  careful  attention  to  corrective 
feedback (CF), but they have frequently disagreed about whether to 
correct errors, what errors  to  correct,  how  to  correct  them,  and  when  
to  correct  them. 
Another types of feedback used in classroom are oral feedback 
and verbal feedback. Oral feedback usually occurs during a task. It is 
found that oral feedback is a powerful  force  for  the  students.  It  can  
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be  direct  to  the  students  who  are  targeted  such  as individuals or 
groups and also indirect to learners who will listen and reflect on what 
has been said.  For  oral  feedback,  teachers  use  some  questions  and  
dialogues  as  keys  to  make  feedback more  effective. According to  
Solikhah (2016) feedback  on  oral  work  can  be  done in  a  number  
of  ways.  Teacher  can  put  some  of  the mistakes the teacher has 
recorded up on the board and ask students firstly if they can recognize 
the problem, and then they can put it right. Or, teacher can write both 
correct and incorrect words, phrases, or sentences on the board and ask 
the students decide which is correct. In oral work, a class can be trained 
to listen closely for mistakes in a talk, and should be given  the  chance  
to  discuss  them  with  the  speaker  and  teacher  afterwards. As  a  
result,  students  can  find  out  what  they  already  know,  identify  gaps  
of knowledge and their learning goal. However, Irawan & Salija (2017) 
have identified some types of oral feedback which are given bellow:  
1) Evaluative Feedback 
Evaluative  feedback  regards  the  form  of  judgment  
on  students’  performance  or  work (Tunstall & Gipps, 1996). 
They classified  ways  of  evaluative feedback into rewarding, 
punishing, approving, and disapproving. It  describes  a  form  
of  “judgment”  in  which  includes  common signals  such  as  
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“good”,  “very  good”,  “yes”,  “correct”  and  “ok”  etc  are  
used  on  the learner’s performance. 
2) Corrective Feedback  
Ellis (2009) stated that corrective feedback is a  response  
given  to  a  learner’s  error.  Lyster & Ranta (1997) 
investigated corrective  feedback  into  recast,  explicit  
correction,  elicitation,  metalinguistic  feedback, and 
repetition. 
3) Descriptive Feedback  
Descriptive feedback is the specific information  about  
students’  strength  and  weakness  and  improvement  
strategies.  It  is classified into specifying attainment and 
improvement and constructing achievement and constructing  
the  way  forward  (Tunstall & Gipps, 1996).  
4) Interactional Feedback  
Interactional feedback  has  a comment contributing to 
enhance students’ language production. Cullen (2002) 
categorize interactional feedback into reformulation, 
elaboration, comment, and repetition. 
5) Motivational Feedback 
According to Mackiewicz & Thompson (2012), 
motivational feedback aims to encourage  students  in  
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learning.  Then,  Mackiewicz & Thompson (2012) describe  
five ways  of  motivational  feedback  into  praise,  statements  
of  encouragement  or  optimism, demonstrations  of  concern  
for  students,  expressions  of  sympathy  and  empathy,  and 
reinforcement of students’ feeling of ownership and control. 
Written feedback tends to be given after a task. Effective written 
feedback provides students with a record of what they are doing well, 
what needs improvement and suggested next steps. Students and teacher 
might use a log to monitor whether and how well the student has acted 
on the feedback (Wulandari, 2017). Written feedback needs to be: 
1) Timely so that it is paired as closely as possible with the event 
2) Written in a manner that is understandable for the student 
3) Actionable so that the student can make revisions. 
Written feedback needs to include: 
1) Where the student has met the learning intentions and/or success 
criteria 
2) Where the student still needs to improve 
3) A way to think through the answer  
So, it can be concluded that there are some types of feedback that 
can be done in orally and written. According to Irawan (2017) oral 
feedback classified into six types that are evaluative feedback, 
corrective feedback, descriptive feedback, interactional feedback and 
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motivational feedback. In this research, researcher only focused on 
corrective feedback that delivered orally. 
4. Concept of Corrective Feedback   
a. Definition of Corrective Feedback 
Feedback is defined as an immediate response to learners’ errors 
and  in  order  for  feedback  to  be  effective,  it  needs to  inform  the  
learners whether their answers are correct or not, as well as provide them 
with enough information  and  guidance  to  produce  the  correct  target  
form Learning & Spada (2006). Corrective feedback refers to any 
feedback that tells learners their target language output is wrong. Ellis 
(2009) defines  corrective feedback  as  response  to  learners'  wrong  
sentences.  The  response  is  triggered  by  others  and  it includes  telling  
learners their  sentences  are  wrong,  offering  them the  right  target  
language  form, as  well  as  offering grammatical explanations about 
learners' errors.  
Han (2008) suggests that error correction implies an evident and 
direct correction, whereas corrective feedback is a more general way of 
providing some clues, or eliciting some correction, besides the direct 
correction made by the teacher. Corrective feedback constitutes one type  
of negative feedback. It takes the form of a response  to  a  learner’s  
utterance  containing  a  linguistic  error.  The  response  is  an  other 
initiated repair and can consist of (1) an indication that an error has been 
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committed, (2) provision  of  the  correct  target  language  form,  (3)  
metalinguistic  information  about  the nature  of  the  error,  or  any  
combination  of  these. Corrective feedback is believed to have both 
positive and negative effects on students’ learning (Brookhart, 2008; 
Hattie & Timperley, 2007). On the positive side, feedback on students’ 
language errors can provide an input for students and promoting the 
acquisition process especially in the EFL context where students do not 
receive much exposure outside the classroom.  
The importance of corrective feedback provided in interactions 
is central to the  interactionist  second language acquisition  perspective. 
Ellis (2009) states that corrective  feedback whether  oral  or  written is  
an  integral  part  of  teaching.   It occurs  frequently  in  most  classrooms. 
Oral corrective feedback is a typical feature of most language 
classes, yet it is still one of the most controversial issues in language 
pedagogy (Sepehrinia & Mehdizadeh, 2016). The three  constructs 
underlying oral corrective feedback pertain to input, output, and 
interaction. Oral corrective feedback may consolidate “oral skills 
through contextualized practice” which is facilitated “by noticing target 
exemplars in the input” (Lyster, Saito, & Sato, 2013). In this light, oral  
corrective feedback draws the learners’ attention to erroneous utterances 
in a set of communicative activities.  As Sheen (2013) acknowledges, 
oral corrective feedback may  or  may  not  be  clear,  it  could  be  online  
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and  immediate,  available  to individual  learners  and  the  rest  of  the  
classroom,  and  takes  the  form  of multiple  corrections.  
So, it can be concluded that corrective feedback is response to 
inform  the  learners whether their answers are correct or not and 
offering  them the  right  target  language  form.  
b. Types of Corrective Feedback.   
Corrective  feedback  has  been  classified  into  six  types  by  
Lyster & Ranta (1997) which they subsequently classified into two 
broad corrective feedback categories: reformulations and prompts 
(Lyster & Ranta, 1997). Reformulations include recasts and explicit 
correction, because both these moves supply learners with target 
reformulations of their non-target output. Prompts include a variety of 
signals other than reformulations that push learners to self-repair (i.e. 
elicitation, metalinguistic clues, clarification requests, and repetition). 
The  following  types  of  feedback  were recorded: 
1) Explicit correction   
The teacher  provides  students  with  the  correct form  
and clearly states that what the student has said was 
incorrect. Explicit  correction: refers  to  the  appearance  of  
error  and  its  immediate correction. Some phrases are used 
such as “oh,  you mean,” “you should say,” etc. 
For the example : 
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S: He go to school regularly.  
T: It’s not “he go” but “he goes”.   
The teacher gives the correct form to the  student  with  
a  grammatical explanation “go is in present tense. You need 
to use past tense went here” 
S: dravver (wrong pronunciation for ‘drawer’). 
T: no, this is the Persian pronunciation, in English they say 
drawer.  
2) Elicitation  
The  teacher  strategically  elicits  a  reformulation  from  
students  by asking  questions  or  by  pausing  to  allow  
students  to complete  the  teacher's utterances. It  concerns  
with  the  methods  that teachers  use  to  acquire  the  correct  
form  out  of  the student.  There  are  three  methods  of  
elicitation:  the teacher  i) allows for  “fll  in  the  blank,”  
stops  and  allows the learner to fnish the teacher’s speech 
i.e.,   “No, not that.  It’s  a .   .   .   ” ,   ii)  invites  an  open  
question “How do I ask somebody to open the door?”,   and 
iii)  requires  a reformulation of the incorrect speech 
S: My mother cleans the glass.  
T: Excuse me, she cleans the??  
S: Glasses?  
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S: Do you like our new tings (wrong pronunciation of θ for 
‘things’). 
T: new, new, new…? 
S: things.   
3) Recasts 
The teacher implicitly reformulates all or part of 
students’ utterances. It refers  to  the  teacher  repeats  a  
student’s  utterance  and  provides  the  correction where  
student  has  made  a  mistake,  without  pointing  out  that  
student’s utterance  was incorrect.  
Recast  involves  the  teacher’s  reformulation of 
student’s entire speech or some of it without the  error and 
also include translations in responding to a student’s use of 
the L1. Recasts  are  by  and  large  implicit  and  are  not  
presented by such phrases  “Y ou mean,”  “Use this word,”  
and  “You should say. ” Some recasts focus on one word, 
however, some combine the grammatical or lexical 
modifcation as part of discourse. 
S: Can I lend your book?  
T: What?  
S: Can I lend your book?  
T: You mean, can I borrow your book?  
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T (teacher): You were absent last meeting. Where were you? 
S (student): goto Yogyakarta. 
T: oh, you went to Yogyakarta.       
4) Metalinguistic Clues 
The teacher indicates to the students that there is an error 
in language output or provides questions related to the 
correctness of the students’ utterance. The  teacher  asks  
questions  or  provides  comments  or information which 
related to the formation of the student’s utterance without 
providing the  correct  form.   Meta-linguistic  cue  feedback  
is  grammatical  explanation  on  any particular language 
use. Mate-linguistic feedback also includes meta-language.  
S: There were many man in the meeting?  
T: You need plural.  
S: what is the people like there? 
T: Do we say ‘what is the people like?’ or ‘what are the 
people like?’? Because ‘people’ is plural, we do not say 
‘what is the people like?’ we say ‘what are the people like? 
“How does the verb change when we talk about the  past?”  
5) Clarification  requests 
Clarification  requests  refer  to  the  teacher  indicates  
to  students  that  he  or  she  does  not understand what 
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students just said. It typically occurs when students produce 
wrong utterance. Teachers uses some request-phrases i.e. 
“sorry”, “Pardon me”, “excuse me” etc.  
T: How often do you brush your teeth?  
S: Two.  
T: Excuse me? (Clarification request)  
S: Two.  
T: Two what? (Clarification request)  
S: Two for a day.  
T: Two times a day.  
6) Repetition 
The teacher repeats the students’ utterance to inform the 
student of the error occurrence and changes intonation to 
draw students attention to it. 
S: He are …… 
T: He are…? But it’s one people, right? You see your 
mistake? You see the error? When it’s singular. It’s he is. 
The corrective feedback can be delivered in various way, every 
types of corrective feedback had their characteristic which different one 
and other. Every corrective feedback that teacher used can be classified 
in to those types. 
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5. Errors in Languages Learning 
All students who study language making a mistake on their steps in 
learning language. Brown (2000) defines mistake as “a performance error 
that is either a random guess or a slip”. Error  is  defined  as  an  “utterance,  
form,  or  structure  that  a  particular language teacher deems unacceptable 
because of it is inappropriate used or it is  absence in real life discourse” 
(Hendrickson, n.d.).  An error is something that occurs regularly in the 
process  of learning  because the learner is not aware of the incorrectness 
of the utterance. When correcting, it is vital to be selective to filter the types 
of error that students  make  because  it  is  not  the  case  teachers  wants  
or  needs  to  correct everything. According to Major, Burt, & Krashen 
(1982), Ellis,R  (2008), there are some types of error that made by the 
students in studying and using English as foreign languages: 
a. Omission 
Omission errors are characterized by the absence of an 
item that must  appear in phrases  or  sentence.  Any  word  in  
a  sentence  is  a potential candidate for omission. However, 
between content words and function words, they are frequently 
omitted by language learners. 
Examples: 
He sitting *) He is sitting. There are any absence in the sentence 
that is “is”. 
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English use as second language *) English is used as second 
language. There is absence of “d” in used  
b. Addition 
Addition errors are characterized by the presence of an 
item, which does not appear in a well-formed utterance that is 
opposite of omission.  
Examples: 
She is eats banana *) She eats banana. There is addition “is” in 
the sentence. 
It is on a picture of elephant *) It is a picture of elephant. There 
is addition “on” in the sentence.  
c. Misformation  
Misformation errors are characterized by the use of the 
wrong form or morpheme of  structure. In  the misformation 
errors the students supply something, although it is incorrect, 
while  in  omission  error,  the  item  is  not  supplied  at  all. 
Examples: 
Ali eat a pineapple *) Ali eats a pineapple 
It is the tiger*) It is a tiger. 
d. Misrodering 
Misordering is characterized by the  incorrect placement 
of one or more elements in a phrase or  sentence.  The  errors  
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may  be  made  by  L1  and  L2  learners  when  they  have 
acquired certain simple patterns. 
Examples: 
Elephant has a nose long*) Elephant has a long nose. 
Zebra the colors is black and white*) Zebra‟s color is black and 
white.  
Another classifications of error mention Makey et al. (2000) and 
Nishita (2004) (as cited in Yoshida, 2017) have been categorized the 
errors as; 
a. Morph  syntactic  error.  Errors  about  incorrect  use  of  word  
order,  tense, conjugation and articles. 
b. Phonological error. Learners mispronounce words.  
c. Lexical error. Inappropriate used of vocabulary or they code 
switch to their first language because their lack of lexical 
knowledge. 
d. Semantic error, misunderstanding of a learner’s utterance, 
although there is not any grammatical, lexical or phonological 
error. 
In this research, researcher wants to analyze the error as the 
incorrect words of the students’ speaking and reading that need a correction 
from the teacher. It can be caused by slips of tongue like pronounciation 
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errors, deviation from the norm of the target language as a grammatical 
error and also in word choice error and etc.  
B. Previous Study 
There are other researcher who have similarities studies that concern in 
teachers’ oral corrective feedback and the students’ perceptions. The first study 
is in the thesis entitled “An Analysis of Teacher’s Corrective Feedback in 
Writing Skills at Eighth Grade Students of MTs N Sumberlawang in Academic 
Year 2016/2017” written by Ayu Sekar Wulandari from the English Education 
Department of Islamic Education And Teacher Training Faculty in The State 
Islamic Institute of Surakarta in academic year 2017.  In her research she 
focuses on the types of teachers’ corrective feedback both written and oral in 
writing skill in eighth grade of junior high school. The findings of this research 
are the teacher used 4 out of 6 types in corrective feedback in eighth grade 
students writing. Mostly the teacher used written corrective feedback and direct 
corrective feedback, it was 163 data or 64% and the fewest types of teachers 
corrective  feedback used in classroom is  metalinguistic, it was 7 data or 3% 
only.  
The first previous study above has similarity and differences with the 
researcher’s study. The similarity is the research design that is descriptive 
qualitative. The difference of this thesis are the focuses of the study and the aim 
of the study. The aim of this study is to know the types of corrective feedback 
are used by the teacher in writing classroom, meanwhile the researchers focuses 
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on the oral corrective feedback are used by the teachers in English classroom 
interaction.  
The second previous study is a thesis entitled Teacher’s Oral Corrective 
Feedback Strategy in English Language Classroom written by Walid Amri from 
the Faculty of Tarbiyah And Teacher Training Ar-Raniry in The State Islamic 
University Darussalam-Banda Aceh in academic year 1437 H / 2016 M. This 
thesis focuses on the types of teachers’ oral corrective feedback especially in 
recast feedback strategy and discovered the implementation of the feedback in 
teachers teaching strategy. The result of this thesis are in general the teachers 
recast corrective feedback  give the instance elaboration. It is including timing, 
amount, audience and mode. Some implementation of teachers’ strategies in 
classroom are different with their interview before. It is proved by the students’ 
response in classroom.  
The similarity between this thesis and the researcher’s study is the 
technique of collecting data and the observation. The researcher also did the pre 
observation that is the interview with two English teachers in school and also 
did the interview with students and classroom observation. On the other hand 
the different are the focuses and the aim of both study. The researcher studied  
in oral corrective feedback in English classroom interaction and the thesis 
studied about the strategy of oral corrective feedback used by the teacher in 
classroom but only in the recast corrective feedback.  
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Third previous study is a journal entitled Teachers’ Oral Feedback in 
EFL Classroom Interaction (A Descriptive Study of Senior High School in 
Indonesia) written by Erfiani Irawan and Kisman Salija from State University 
of Makassar, Indonesia. The journal focuses to identify the types and the way 
of teachers’ oral feedback in classroom interaction and also the students’ 
responses on teachers’ oral feedback. The result of this study are the teachers 
used 5 types of oral feedback through providing evaluative statement to 
students’ work or performance and the response is some of students felt very 
sensitive in teachers oral feedback but they still realize that is any positive effect 
on the result of their work or performance.  
The previous study above has similarity and difference with the 
researcher’s study. The similarity is the research design that is descriptive 
qualitative research and also about the students’ perception in teacher oral 
feedback. The difference is the focuses of the journal is oral feedback, 
meanwhile the researcher’s study more specific that is teachers’ oral corrective 
feedback in classroom interaction. 
The fourth previous study is a journal entitled Teachers’ Perceptions 
About Oral Corrective Feedback and Their Practice in EFL Classrooms written 
by Edith Hernández Méndez María del Rosario Reyes Cruz in Universidad de 
Quintana Roo, Mexico. This journal aims to analyze the teacher’s perceptions 
of oral corrective feedback and their practice in classroom. The results show 
that teachers in general have a positive perception of oral corrective feedback. 
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However, some consider it as optional because instructors are very concerned 
with students’ feelings and emotions. Unfocused oral corrective feedback and 
implicit strategies are predominant in practice. Corrective feedback provided 
by the teacher is preferred to that provided by students. Self-correction is the 
least popular. 
The previous study above has similarity and difference with this study. 
The similarity is one of the focuses in journal, there is same focus in oral 
corrective feedback use by the teacher in classroom. The difference is the main 
focus that is the teachers’ oral corrective feedback. In the journal, the writer 
focuses on teachers’ perception of oral corrective feedback but in this study, 
researcher focuses on oral corrective feedback given by the teacher.  
The fifth previous study is a journal entitled Oral Corrective Feedback: 
Teacher’s Selection in Actual Practices written by Saliana Sawaluddin at 
Faculty of General Studies and Advanced Education in Universiti Sultan Zainal 
Abidin (UniSZA), Malaysia and Azza Jauhar Ahmad Tajuddin in English 
Language Learning Center, Center for Foundation and Liberal Education, in 
Universiti Malaysia Terengganu (UMT), Malaysia. The central focus of this 
study are the types of corrective feedback (explicit and implicit) and timing of 
corrective feedback (online and offline) was and four language teachers were 
observed. The result of this journal are even  the  language  teachers  frequently  
used explicit  correction  and  recast  in  providing  corrective feedback,  they  
also  tend  to  vary  their  types  of  corrective feedback  to  the students.  It  
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showed  that  they  were  all  aware  of  the  using  types  of  corrective feedback   
in  their  language classrooms. However, most of them chose not to correct all 
their students’ oral errors. In terms of  the  timing  of corrective feedback,  
Offline  CF  or  delayed  feedback  was  the  preference  timing  used  by  the 
teachers. This finding indicated that the oral CF also tends to receive offline 
timing.  
The previous study above has similarity and difference with this study. 
The similarity are the research design that is descriptive qualitative and the aim 
of the journal that is to know the corrective feedback used by the teacher, but 
this study focused in oral corrective feedback. The differences are the focus of 
the study, those are the journal focus on teacher’s corrective feedback and the 
timing of corrective feedback meanwhile the researcher focused on teachers’ 
oral corrective feedback. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
This chapter describes the methodology used to collect and analyze the data for 
the present study. The research starts with research design and continues about subject 
of the study, research setting, the source of the data and the technique of collecting and 
analyzing data. The  research  methodology  has  been  designed  to  find  out  the 
information of which oral corrective feedback is most preference to teachers and how 
do the teacher delivered the oral corrective feedback. 
A. Research Design 
The method of this study is descriptive qualitative method. According 
to Sugiyono (2015) Qualitative research method is a research method based on 
postpotivism philosophy and used to examine the condition of natural objects (as 
opposed to experiments) where the researcher is a main instrument. Mason (2002) 
stated that qualitative research should produce explanation or arguments which are 
generalizable in some way. Nassaji (2015) stated that descriptive qualitative 
research is well suited to the study of L2 classroom teaching. The goal of 
descriptive research is to describe a phenomenon and its characteristic. This study 
aims to describe and analyze teachers’ corrective feedback that mostly used in 
classroom interaction and how do the teachers deliver it at seventh grade students 
of MTs N 2 Sukoharjo in academic year 2018/2019. The result of this study is to 
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provide the types of teachers oral corrective feedback. For that reasons, researcher 
would like to collect and analyzed the data of teachers’ oral corrective feedback. 
B. Subject of the Study 
The subjects of this study are the teachers of MTs N 2 Sukoharjo. There 
are two teachers who teach seventh grade of special program class. The teachers 
are chosen by the researcher because they have a friendly classroom interaction 
and use English as medium interaction. In addition the students are also active and 
smart in doing teaching and learning program.    
C. Setting Place and Time   
The research was conducted at MTs N 2 Sukoharjo, especially in special 
class 1 until 4. The time of conducting the research is in second semester in 
academic year 2018/2019.  As follows the schedule of activities will be done. 
 
 
 
 
 
 
 
35 
 
 
Table 3.1 Time of Research 
 
D. The Source of the Data 
The data of this research are activities of the teacher and the students in 
the classroom and researcher takes a field note from the observation. The teachers’ 
oral corrective feedback viewed in communication and interaction between the 
No Activities 
January February March April May 
2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1 
Pre 
Research                                       
2 
Writing 
Proposal                                       
3 
Seminar 
Proposal                                       
4 Observation                                       
5 
Data 
Collecting                                        
6 
Data 
Analysis                                        
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teachers and the students in classroom. There are source of the data; event, 
informant and document. 
1. Event 
Event refers to all of activities, communication and interaction between 
teacher and students in the classroom. It is related to English teaching learning 
process at seventh grade of MTs N 2 Sukoharjo includes the opening, teaching 
learning process and closing of the class. In this study the researcher focused 
on how teachers give oral corrective feedback. 
2. Informant 
Informant is the people who can get the information about the focus of 
the study. The informants are English teacher and students of MTs N 2 
Sukoharjo. The teachers are Mrs. Sugiyarti, S.Pd and Mr. Singgih S,Pd. In this 
case informant is the main source data, because this study focuses on teacher 
oral corrective feedback and how do the teacher deliver the oral corrective 
feedback. 
E. Instrument 
In descriptive research there were some instruments in order to collect the 
data. In this research, researcher used observation and interview as the instruments.  
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Table 3.2 The Instrument of The Research 
Objective 
Instrument 
Observation  Interview 
To find out what the type o teacher’s oral 
corrective feedback that used in English 
classroom interaction 
 
√ 
 
 
√ 
To know how the teachers give the corrective 
feedback in English classroom interaction  
 
√ 
 
√ 
 
1. Observation 
According to Nasution ( as cited in Sugiyono 2015), observation is the 
basis of all science. Scientists only can work based on data, that is the facts 
about the reality of world obtained through observation. Marshall (1995) 
states that through observation researcher learns about behavior and the 
meaning attached to those behavior. In this research, researcher took 
participative observation.  Sugiyono (2015) states that in this observation, 
researcher involves and participate with the daily activities of people who 
are being observed or used as data source. The data of participant observation 
obtained will be more complete and we will know the level of meaning of 
each visible behavior. Spradley (as cited in Sugiyono 2015) classified the 
participative observation into 4 those are passive participation, moderate 
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participation, active participation and complete participation. The researcher 
chooses passive participation that means the research presents at the scene 
of action but does not interact or participate. The researcher only observes 
and records all activities and also takes a notes things that related to teacher’s 
oral corrective feedback. By passive observation, researcher could get the 
clearer condition and interaction happened in  the  classroom,  include  the  
teacher’s  oral corrective feedback. 
In this research, the researcher will be helped by the video and voice 
recording in observing teachers oral corrective feedback in the classroom. 
The researcher observes about the teachers’ utterance which is written in a 
piece of observation form. 
2. Interview 
According to Esterberg (as cited in Sugiyono, 2015), interview is a 
meeting of two person to exchange information and idea through responses 
or question, resulting in communication and join construction of meaning 
about a particular topic. There are three kinds of interview those are 
structured interview, semistructure interview and unstructured interview.  
In this research, researcher used semisturcture interview to interview 
about teacher’s oral corrective feedback. Researcher conducted semistucture 
interview to  obtain  deep  data  about  teacher’s  oral  corrective feedback to 
create relaxe and flexible situation. Researcher used semi structural with two 
English teachers that are Mrs. Sugiyarti S,Pd. and Mr. singgih S,Pd to find 
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out what is on their mind, what they think and how they feel about teachers 
oral corrective feedback. 
F. Technique of Collecting Data 
Collecting data can be done in various settings, sources and ways. The 
data can be collected in natural settings. From the data source, data collection can 
use primary sources and secondary sources. Primary sources data are data sources 
that directly provide data to researcher and secondary sources are data that does 
not directly provide data to researcher. Furthermore, when it is viewed in terms 
of method or technique collecting data, the data can be done by observation, 
interview, questionnaire, documentation and combination (Sugiyono, 2015). In 
this research, researcher used observation and interview to collect the data. 
According to Jackson II, Drummond, & Sakile (2007) in conducting qualitative 
research, interviewing is a set of techniques for collecting the data for individual 
or group in structured, semi structured or unstructured interview.  
The researcher prepared tools to the observation such as field note, 
voice record and video record. First, the researcher did observation to the teacher 
who teach in classroom by using field note and voice record to find what is the 
type and how the teacher gives oral corrective feedback to the students. Second, 
the researcher used voice record to save the data and also the researcher can 
review the voice record to get the data. Last, the researcher did some interview 
with teachers to make sure the type of oral corrective feedback used by the 
teachers in English classroom interaction.  
40 
 
 
G. Technique of Analyzing Data 
Data  analysis  is  one  of  method  for  getting  the  accurate  data. Mason 
(2002) stated that data analysis is how to construct and present a convincing 
explanation or argument on the basis of the data also Bogdan (as cited in 
Sugiyono 2015) states that data analysis is the process of systematically 
searching and arranging the interviews transcripts, field notes and other materials 
that you accumulate to present what you have discovered to others. Sugiyono 
(2015 : 335) states that data analysis is a process of finding and systematically 
compiling data obtained from interviews, field notes and documentation, by 
organizing data into categories, describing into units, synthesizing, arranging into 
patterns, choosing which ones are important and which will be learned and 
making conclusions so that they are easily understood by themselves and others.  
Analysis data in qualitative research done since before, during and after 
observation. In this research, researcher used data analysis during the observation 
based on Miles and Huberman (1994). There are three steps in analysis activity: 
1. Data Reduction 
Data reduction means summarizing the data, choosing the main issues, and 
finding the patterns and losing the unimportant issues. The researcher did 
reduction of the data which is gotten from interview and the result of 
teacher’s oral corrective feedback found in  English classroom interaction. 
A reduction of the data was needed because not all of the data could  be input 
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as the need of the research, just the important point and according to the 
requirement of the data were analyzed. 
In this research, the researcher wrote down on focusing about students’ 
utterances when they make mistakes or errors in their speaking activity 
during the class and the teachers’ utterances when they give corrective 
feedback in students‘ speaking error. 
2. Data Display  
Data Display  used  to display the qualitative data from data reduction in 
order to know the pattern of data so that it was easy to understand. The  
researcher  organized  the  data  and  described  the  types  of  teachers’ oral 
corrective feedback provided in the English classroom interaction. 
In this research the researcher arranged the data by coding as the instrument 
to serve the data. There are some codes which are used to analyze the data  
 
Tabel 3.3 Coding kinds of the teacher’s oral corrective feedback 
Classification Code Description 
Number 
Series of the 
Data 
001, 002, 
003, … 
The series number of the whole collected 
data 
Observation 
Series 
A, B, 
C… 
The series of observation in seventh grade 
of MTs N 2 Sukoharjo 
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Teachers MS The name of teacher in MTs N 2 Sukoharjo 
that is Mrs. Sugiarti. She taught Special 
Program class 4 and have an explicit class. 
MR The name of teacher in MTs N 2 Sukoharjo 
that is Mr. Singgih. He taught Special 
Program class 1 and 2 and have a friendly 
class. 
Types of 
Corrective 
Feedback 
OCFEX Oral Corrective Feedback Explicit 
Correction. 
The explicit corrective feedback given by 
the teacher. Teacher give feedback with 
grammar. Phrase that usually used are : 
b. Oh you mean 
c. You should say 
d. It’s not … but …  
OCFRC Oral Corrective Feedback Recast.  
Teacher  not  use phrases  such  as „you  
mean...‟  or „you  should say...‟  Teacher 
focus  on  one word  and grammatical 
modification. 
OCFEL Oral Corrective Feedback Elicitation 
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The teacher implicitly reformulates all or 
part of students’ utterances without  
pointing  out  that  student’s utterance  was 
incorrect. 
OCFMC Oral Corrective Feedback Metalinguistic 
Clues 
The teacher indicates to the student that 
there is an error in language output or 
provides questions related to the 
correctness of the student's utterance. 
OCFCR Oral Corrective Feedback Clariication 
Request 
Clarification  requests  refer  to  the  teacher  
indicates  to  students  that  he  or  she  does  
not understand what students just said 
OCFRP Oral Corrective Feedback Repetittion 
The teacher repeats the student's utterance 
to inform the student of the error 
occurrence and changes intonation to draw 
student’s attention to it. 
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Number 
Series of the 
Types 
01, 02, 
03… 
The series number of oral corrective 
feedback in second field 
 
For the example : 
011A/MS/OCFEX-01 means that is the first data in first observation from 
Mrs. Sugiarti’s oral corrective feedback with the type of Explicit Correction 
and that is first data in Explicit Correction.  
3. Conclusion Drawing or Verification  
In this step, the researcher made an initial conclusion about the using of  oral 
corrective  feedback  in  the  classroom.  The  initial  conclusion  was able to 
achieve the research question based on the qualitative data which is taken  
from  observation,  documentation  and  interview,  so  this  research would 
be credible.  Researcher analyzed the teachers feedback based on six type of 
corrective feedback based on Lyster and Ranta (1997), and explained the 
response from each of students after they got correction or feedback. 
 
H. Trustworthiness of The Data  
Qualitative research declared valid if it has credibility, transferability, 
dependability, and conformability. Sugiyono (2014) states the credibility of the 
data or trust in the data from qualitative research is carried out by extending 
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observations, increasing perseverance in research, triangulation, discussion 
with colleagues, negative case analysis and member checks. According to 
Satori & Komariah (2012) there are several ways to get the data valid. The 
techniques to increase trust or ways to gain trust credibility criteria, reability, 
and objectivity that are internal validity, persistent observation, triangulation,  
peer debriding, negative case analysis, and member check.  
In this research, the researcher used triangulation because what is to find 
out is words so it is not impossible that there are wrong or lase words that do 
not match between discussed and actual reality. This can be influenced by the 
credibility of the informant, the time observation, the conditions experienced 
and so on. So, researcher needs to do triangulation, according to Satori and 
Komariah (2012) triangulation is checking data and various sources in various 
ways and times that there is triangulation from informant sources, triangulation 
of data collection techniques, and time estimation. 
According to Sugiyono (2014) triangulation classified in three, there are 
triangulation sources, triangulation techniques and triangulation times. 
Triangulation source is the way to increase trust in research with looking for 
the data from various sources that are still related each other. Researcher needs 
to carry out exploration to check the correctness of various source of the data. 
Then, triangulation techniques is the used of various data disclosure techniques 
carried out to the data sources. Testing the credibility of the data by 
triangulation techniques namely checking the data to the same source with the 
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different techniques. The last is triangulation time researcher checking the 
consistency, depth and strength or truth of the data by triangulation time. 
Testing the credibility of the data with triangulation time by collecting data at 
the various time.  
So, this research used triangulation of the data collection technique or 
triangulation technique to get validity of the data. The researcher conducted 
observation and interview with the teachers. To get the valid data the researcher 
observed in the classroom and checking with teacher’s interview.  
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CHAPTER IV 
FINDINGS AND DISCUSSION 
 
In this chapter the researcher tries to analyze the data that have been collected 
in MTs N 2 Sukoharjo with two teachers. This chapter discusses the research findings 
based on  the result of the data analysis  and the discussion of the findings will present 
on this chapter.     
A. Research Findings  
This chapter presents the result of the observation and the answer of 
research question that are mentioned in chapter one. That is what are the 
types and how do the teachers give oral corrective feedback in English 
classroom interaction. The  researcher  analyzed  the  data  that had  been  
gotten  through  observation,  field  notes, interview  and voice recording. 
From  the  collected  data,  there  are  42  conversations  which  
contain oral corrective  feedback.  The data were transcribed  in dialogues 
with information that bold is students’ error and italic is teachers’ oral 
corrective feedback. By  those  data,  the  researcher  analyzes  the  types  
of  corrective feedback according to the theory from Lyster and Ranta 
(1997) (see Chapter II) and finds all examples of corrective feedback’s 
types.  There are  6 types  of  corrective  feedback  which  consist  of  
Explicit  correction,  Recast, Clarification Request, Metalinguistic Clues, 
Elicitation, and Repetition.  
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The researcher did observation two times with Mrs. Sugiarti 
(Teacher A) and two times with Mr. Singgih (Teacher B) by using 
classroom observation, field note, interview and voice recording during 
English teaching and learning especially in reading and speaking. In this 
observation, the researcher done in two times observation for each teacher. 
The researcher observed teacher A in two different classes that is seventh 
grade of special program class 4 and eighth grade of special program class 
1 because the teacher taught different grade and teacher B in seventh grades 
of special program class 1 and 2. The following data from six types of oral 
corrective feedback and the explanation of how do the teacher give oral 
corrective feedback is given below 
1. Explicit Correction 
a. 009A/MS/OCFEX-01 
Students/teacher Utterances  
Students 2. We usually wash our bags on 
Sandey /ˈsʌnde/ 
 
Teacher On Sunday 
Students On Sunday 
Teacher Bukan Sandey, Sunday /ˈsʌndeɪ/. 
Artinya? 
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b. 011A/MS/OCFEX-02 
Students/teacher Utterances  
Students Every day, every week, every month 
/mənθ/ 
Teacher Month bukan month /mʌnθ/ 
Students Every month, every year, every 
Sunday, every once 
 
c. 017A/MS/OCFEX-03 
Students/teacher Utterances  
Students Do you ever swimming? Yes, often. 
Firman often go swimming. 
Teacher Firman often goes swimming. Tidak 
boleh hanya go, tapi harus ada es nya. 
 
d. 020A/MS/OCFEX-04 
Students/teacher Utterances  
Students I hate vegetables. I never et /ɛːt/ lettuce. 
Teacher I never eat /iːt/ bukan et /ɛːt/ 
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e. 024B/MR/OCFEX-05 
Students/teacher Utterances  
Students doesn’t represent its kolour /ˈkoloə/ 
Teacher  its color /ˈkʌlə/ bukan kolor /ˈkoloə/ 
 
There are 5 data from 42 data which indicates Explicit 
Correction used by the teacher to correct students’ error in 
English classroom interaction. From the dialogue a until e 
most frequently the students pronunciation are wrong. So the 
teacher corrects the students’ utterance using explicit 
correction that indicates from the teacher directly correct the 
error and used phrase “that is … not …”.  
The researcher found there are different phrases used by 
the teacher in Explicit Correction. The teacher directly 
corrected and used phrase “it is not … but …” to correct 
students’ error in one word or pronunciation error and used 
grammar explanation when the students wrong in using 
grammar.  
The researcher also found the similarity phrase used by 
the teacher in Explicit correction. As seen in data d and e, the 
teacher used phrase “… not …” to correct students’ error.  
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2. Recast 
a. 002A/MS/OCFRC-01 
Students/teacher Utterances  
Students To deskrip /dəsˈkrɪb/ 
Teacher To describe /dɪsˈkraɪb/ 
Students To describe activities 
Teacher Activities 
Students Activities that happen again and again. 
we often use adverb to show the 
frequency of activities. 
 
b. 006/AMS/OCFRC-02 
Students/teacher Utterances  
Students Usually, often, sometimes /ˈsomtɪmz/  
Teacher Sometimes/ˈsʌmtaɪmz/ 
Students Sometimes, rarely /rʌəli/ and never 
/nɛvər/ 
Teacher Rarely /ˈreəli/ and never /ˈnɛvə/ 
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c. 007A/MS/OCFRC-03 
Students/teacher Utterances  
Students They are pat /pʌt/  
Teacher Put /pʊt/ 
Students Put before verbs 
Teacher Before verbs 
Students Before verbs , but after the verb to be. 
Examples 
 
d. 008A/MS/OCFRC -04 
Students/teacher Utterances  
Students Examples 1. Siti always gowes /goəʊz/  
to school by bus  
Teacher Goes/gəʊz/ 
Students Goes to school by buus /bus/  
Teacher By bus /bʌs/ 
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e. 010A/MS/OCFRC-05 
Students/teacher Utterances  
Students Other A  dvepp /'ʌdvɜrb/ of  
Teacher Adverb /ˈædvɜːb/ 
Students Other adverb of frequency are, every 
day week month 
Teacher Every day , every week 
 
f. 012A/MS/OCFRC-06 
Students/teacher Utterances  
Students Once a week, three times a month 
/monθ/  
Teacher Month /mʌnθ/ 
Students a month, They are   
 
g. 013A/MS/OCFRC-07 
Students/teacher Utterances  
Students They are usually pat /pʌt/  
Teacher They are usually put /pʊt/ 
Students They are usually put, at the end  
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Teacher At the end 
Students At the end  
Teacher At the 
Students At the end of the sentence 
 
h. 014A/MS/OCFRC-08 
Students/teacher Utterances  
Students I play a tennis twiice /twicɛ/   a week 
Teacher Twice /twaɪs/ Twice a week. 
 
i. 016A/MS/OCFRC-09 
Students/teacher Utterances  
Students Do you ever get angry? Sometimes 
Teacher Do you ever get 
Students Do you ever get angry? /ʌŋgri/ 
Teacher Angry /ˈæŋgri/ 
Students Firman angry 
Teacher Sometime 
Students Firman sometimes get angry 
Teacher Firman sometimes gets angry. 
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j. 018A/MS/OCFRC-10 
Students/teacher Utterances  
Students Are you at home en /ɛn/ the /tə/ 
evenings? 
Teacher In the  /ɪn/ /ðə/ evenings 
 
k. 021B/MR/OCFRC-11 
Students/teacher Utterances  
Teacher Text yang mendeskripsikan? 
Students The description text that about things or 
place. 
Teacher is about things or place. 
 
l. 023B/MR/OCFRC-12 
Students/teacher Utterances  
Students This is Hero my pet. It is a green 
Iguana, but its name doesn’t represent 
/riprɛˈzɛnt/ its colours. 
Teacher Represent /rɛprɪˈzɛnt/ 
Students Doesn’t represent 
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m. 031D/MS/OCFRC-13 
Students/teacher Utterances  
Students B prepare the bake bread for the bread 
and lettuce and mixed the sandwich on 
top and then covered the slice onion or 
tomato then mayonnaise on top and 
prospered with the last loaf of bread 
and sandwich is ready to be served. 
Student A Thanks for the explanation. 
/ɛkspləˈnʌtiən/  
Teacher Explanation /ɛkspləˈneɪʃən/ 
Student A Explanation 
Student B You’re welcome. 
 
n. 033D/MS/OCFRC-14 
Students/teacher Utterances  
Students A Can you tell me to make a fresh juice? 
Student B Okay, let me teach. 
Students A First, cut small carrots and then the 
carrot until smooth ett  /ʌdd/ sugar 
Teacher Add /æd/ 
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Student A Add sugar. 
Teacher Add sugar. 
 
o. 034D/MS/OCFRC-15 
Students/teacher Utterances  
Students A Add a little water till it’s juice is tasty. 
Student B Okay, Thank for your Information. 
Students A You are welcome 
Teacher You’re welcome 
 
 
p. 035D/MS/OCFRC-16 
Students/teacher Utterances  
Students B First, pour the tea into the glass and 
give it enough sugar. Do you 
understand? 
Student A Yes understand, what is next? 
Students B Pour water and be complete. 
Student A Thanks for the Ex pla nation 
/ɛkpləˈnaɪʃən/ 
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Teacher Explanation. /ɛkspləˈneɪʃən/ 
Student A Explanation. 
 
q. 037D/MS/OCFRC-17 
Students/teacher Utterances  
Students A Can you help me make a tea? 
Student B Yes, of course 
Students A How to? 
Student B First, pour the tea into the glass and 
give it enouggh /eˈnʌg/   sugar. 
Teacher Enough /ɪˈnʌf/ Pake f  
Student B Enough sugar. Do you understand? 
 
r. 38D/MS/OCFRC-18 
Students/teacher Utterances  
Students A Excuse me, I am sorry to bothered you. 
Student B Don’t worry 
Students A Can you tell me about how to make 
fried chicken? /frɪd ˈʧɪken/ 
Student B Let me see. 
Teacher Fried chicken /fraɪd ˈʧɪkɪn/ 
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Student A Fried chicken 
Student B Let me see. 
 
The researcher found 18 data from 42 data which 
indicates Recast as the type of teachers’ oral corrective 
feedback in English classroom interaction. There is 
difference in Recast used by the teacher to correct the 
students’ error. The teacher reformulated all students’ 
utterances and sometime the teacher reformulated just one 
word. It depends on the students’ error that should teacher 
fixed. The similarity in Recast used by the teacher as oral 
corrective feedback is the timing when the teacher gave oral 
corrective feedback. The teachers directly correct students’ 
error.  
In  the  dialogue  a until r,  the students most frequently 
made an error on their pronunciation. So the teacher  used  
recast  as  oral  corrective feedback  on  students’  utterances  
to  correct  the  students.  It  can be seen  because  teacher  
only  focused  on one  word  of students’  utterances. The  
teacher  directly  changes  the  word  into  the  correct  
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sentence without  indicating  the students’ utterance  were  
incorrect.   
During teaching and learning process, the teacher mostly 
used recast to correct the student’s error because the learning 
process was focused on students reading skill. In recast, the 
teacher did not use phrases such as you should say or you 
mean but the teacher focuses on one word. So,  with  the  
characteristic  above,  it  can be concluded  that  the  teacher  
used  recast  in  correcting  students’  utterances. 
3. Elicitation 
a. 018A/MS/OCFEL-01 
Students/teacher Utterances  
Students In the evenings. Firman usually 
Teacher Naahh kurang apa itu? 
Students Is 
Teacher Firman is usually at home in the 
evening 
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b. 022B/MR/OCFEL-02 
Students/teacher Utterances  
Students This is a ballpoint. 20.42 
Teacher No, pen pen. This is a? 
Students This is a pen. The function of this pen 
is for writing. 
 
c. 025B/MR/OCFEL-03 
Students/teacher Utterances  
Students Hero is forty cm long 
Teacher yang benar Heero atau Hero? 
Students Heero, Hero 
 
d. 026C/MR/OCFEL-04 
Students/teacher Utterances  
Teacher Coba jelaskan fungsi benda yang ada di 
depan kamu itu. What is it? 
Students Paper 
Teacher This is a? 
Student This is a paper 
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Teacher what is the function ? 
 
e. 027C/MR/OCFEL-05 
Students/teacher Utterances  
Students This is Hero my pet. It is green iguana, 
buut /but/ it’s name  
Teacher Buut nya siapa? But /bʌt/ 
Students but it’s name 
 
f. 028C/MR/OCFEL-06 
Students/teacher Utterances  
Students but it’s name doosss /doz/  
Teacher dos nya siapa? Does /dʌz/ represent  
Students doesn’t represent 
 
g. 029C/MR/OCFEL-07 
Students/teacher Utterances  
Students doesn’t represent it’s kolor /ˈkoloə/  
Teacher kolornya siapa? Color/ˈkʌlə/ 
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Students :it is brown with a faint black band 
around. 
 
h. 030C/MR/OCFEL-08 
Students/teacher Utterances  
Students I soomeetimes /ˈsmtɪmɛz/  
Teacher I some? Some? Times /ˈsʌmtaɪmz/ 
Students I sometimes 
 
i. 032D/MS/OCFEL-09 
Students/teacher Utterances  
Students B Prepare the bake bread for the bread 
and lettuce and mixed the sandwich on 
top and then covered the slice onion or 
tomato then mayonnaise on top and 
prospered with the last loaf of bread 
and sandwich is ready to be serve. 
/sɜrv/ 
Teacher Served /sɜːv/ 
Students B Served 
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Teacher The sandwich? 
Student B The sandwich is ready to be served. 
Teacher The sandwich is ready to be served. 
 
The researcher found 9 data from 42 data which indicates 
Elicitation as the type of teachers’ oral corrective feedback 
in English classroom interaction. From the data there are 
difference questions giving by the teachers to correct 
students’ error. First, the teacher allowed the students for fill 
the blanks and allows the students to finish teacher speech as 
we seen on the data b with code 022B/MR/OCFEL-02. The 
teacher corrects students’ by giving question “This is a?” 
and the students continue the teachers’ utterances with the 
correct sentence. Second model, the teacher gave an open 
question to correct students’ error. The teacher gave  
question  “Buut nya siapa?” then the students reformulated 
teachers’ utterance with the correct utterances as seen in 
number e with code 027C/MR/OCFEL-05. Last model, the 
teacher gave some questions requires students to reformulate 
teachers’ utterances. The teacher give question “I some? 
Some? Times” and the students reformulated the teachers’ 
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utterances as seen in number h with code 030C/MR/OCFEL-
08.   
The method of questions on teacher’s oral corrective 
feedback type Elicitation provided by the teacher has a 
similarity that is the questions need students’ response. From 
the dialogue a until i the students’ utterances were wrong in 
dictions or word choice. In code 022B/MR/OCFEL-02 the 
student should say “pen” not “ballpoint” so the teacher 
directly correct the word pen by eliciting it and asked the 
question. The way the teacher asked the question by pausing  
students’ utterances to  allow  the  students  to  complete  the  
teacher’s utterance then teacher asked the students to 
reformulate the utterance. In this type of teacher’s oral 
corrective feedback, the questions does not need a yes or no 
response, but the questions need direct response and correct 
utterance. 
4. Metalinguistic Clues 
a. 015A/MS/OCFMC-01 
Students/teacher Utterances  
Students The staadent /stʌːdənt/ 
Teacher The Student /stjuːdənt/ 
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Students The Student 
Teacher Ada s nya lo, the students 
Student The students have a flag raising 
ceremony every Monday 
Teacher Every Monday. Artinya 
 
b. 039D/MS/OCFMC-02 
Students/teacher Utterances  
Students A Excuse me, I had some a good news 
Teacher Some good news. Tidak pake a lagi ya 
karna disitu sudah pake some 
Students A Excuse me I had some good news 
Student B What it is? 
 
c. 41D/MS/OCFMC-03 
Students/teacher Utterances  
Students Friendly teacher 
Teacher Friendly? Teach? , Friendly teachers, 
harus ada s nya ya di belakang 
Students Friendly teachers 
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The researcher found 3 data from 42 data which indicates 
Metalinguistic Clues as the type of teachers’ oral corrective 
feedback in English Interaction. From the dialogue a until c  
the teacher used metalinguistic clues to correct student’s 
utterance that it indicates from the teacher provide some 
question to the student without providing the correct form. 
The similarities in Metalinguistic Clues provided by the 
teachers here are the teacher corrects students’ error with 
explanation and the teacher gave same questions to correct 
students’ error. As in example number a with code 
015A/MS/OCFMC-01 the teacher said that “ada s nya lo” 
also there is correct form “the students” after that, because 
the student does not response what teacher said before. So it 
can be concluded that the teacher used metalinguistic clues 
because the teacher gave students some question related to 
the correct utterance to correcting the student’s 
pronunciation error in reading.  
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5. Clarification Request 
a. 001A/MS/OCFCR-01 
Students/teacher Utterances  
Students (read the text book ) Adverb of 
frequency. To describe  activities that 
happen again and again, we often use 
adverb to show the frequency of 
activities. 
Teacher Hmmm, dibaca ulang dari depan 
 
b. 003A/MS/OCFCR-02 
Students/teacher Utterances  
Students Adverb of frequency often use are 
always, usually, often, sometimes, 
rarely.and never. 
Teacher Okey. Baca ulang 
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c. 036D/MS/OCFCR-03 
Students/teacher Utterances  
Students A Explanation. 
Teacher Coba diulangi dari awal. Thanks for? 
Students A Thanks for the explanation. 
Student B You’re welcome. 
 
d. 040D/MS/OCFCR-04 
Students/teacher Utterances  
Teacher Coba dibaca 
Students You did it congratulations 
Teacher Coba sekali lagi 
Student You did it congratulations 
Teacher You did it 
 
e. 041D/MS/OCFCR-05 
Students/teacher Utterances  
Students Diligent students 
Teacher Once again 
Students Diligent students 
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The researcher found 5 data from 42 data which indicates 
Clarification Request as the type of teacher’s oral corrective 
feedback in English classroom interaction. From the data a 
until e the researcher found difference in Clarification 
Request. The teacher used different phrase to ask student for 
repeating their utterances those are “baca ulang” and “once 
again”.  
The reason why the teacher used Clarification Request   
is the students' utterances being not clear and the teacher 
indicates that there are some error in student’s reading text. 
She also does not understand student utterance completely. 
So the teacher said “Hmmm, dibaca ulang dari depan” to 
clarify the students’ utterance which indicates that the 
teachers used Clarification Request to correct students’ 
utterances. 
6. Repetition 
a. 004A/MS/OCFRP-01 
Students/teacher Utterances  
Students Adverb of frequency often use /uːz/are 
always  
Teacher Use /juːz/ 
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Students usually /uːʒʊəli/  
Teacher Use /juːz/ 
Srudent Usually , often.  
Teacher Often use are (change intonation) 
 
b. 005A/MS/OCFRP-02 
Students/teacher Utterances  
Students often use always (wrong 
pronunciation) 
Teacher Are 
Students Are always, usually 
Teacher Always /ɔːlweɪz/ 
 
The researcher found 2 data from 42 data which indicates 
Repetition as teacher’s oral corrective feedback in English 
Classroom interaction. From the dialogue a   the students 
produce wrong utterance in word “use” so the teacher 
correcting the students’ error directly and the students do not 
understand what teacher said and repeat the error at the same 
place, then the teacher raising the intonation to get the 
students’ attention. So it can be concluded that the teacher 
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used repetition to correct the students’ error because the 
teacher repeats students’ utterances and change intonation to 
get the students’ attention. 
Based  on the explanation  above, the researcher  found six types of 
teacher’s oral corrective feedback used in English classroom interaction. 
The types of oral corrective feedback used by the teachers in English 
classroom interaction are different one and other, both teachers used recast 
as the frequent type of oral corrective feedback. The researcher categorized 
the types of teacher’s oral corrective feedback in the table below. 
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Table 4.1. Total of Teacher’s Oral Corrective Feedback 
 
Figure 4.1 Types of Teachers’ Oral Corrective Feedback  
 
 
 
 
 
 
As seen in Table 4.1 and Figure 4.1 the numbers of teacher’s oral 
corrective feedback used in English classroom interaction is 42 data. The 
No Types of Oral Corrective Feedback Total Percentages 
1. Explicit Correction 5 11,9% 
2. Recast 18 42,8% 
3. Elicitation 9 21,4% 
4. Metalinguistic Clues 3 7,1% 
5. Clarification Request 5 11,9% 
6. Repetition 2 4,7% 
Total  42 100% 
11,9%
42,8%21,9%
7,1%
11,9%
4,7%
Types of Teachers' Oral Corrective Feedback 
Explicit Correction
Recast
Elicitation
Metalinguistics Clues
Clarification Request
Repetition
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most frequently teacher’s corrective feedback was Recast, the type can be 
seen that the teacher provided 18 times or 42,8% to correct their students’ 
error. Teacher also used Elicitation to correct students’ utterances those are 
9 data or 21,4% in table. Then the type of teachers oral corrective feedback 
Explicit Correction and Clarification Request provided at the same number 
that is 5 times or 11,9% and Metalinguistic Clues 3 times or 7,1% and the 
last is Repetition 2 times with percentages 4,2%.  
  The researcher also conducted semi structural interview to obtain 
deep data about oral corrective feedback used by the teacher and to support 
observation data above. The researcher conducted interview with two 
teachers of MTs N 2 Sukoharjo they are Mrs. Sugiarti (Teacher A) and Mr. 
Singgih (Teacher B). In interview section the researcher asked the 
questions based on question list that made before.  
The researcher obtained deep data about the interaction in the 
classroom, the types of oral corrective feedback used by the teacher and the 
obstacles of giving corrective feedback. Based on interview with teacher A 
and Teacher B who teach seventh grade, the interaction in their class 
globally active. Teacher A usually gives the students explanation about the 
material then the teacher gives the students task to make students active in 
speaking and reading skills. For example the teacher give the students 
conversation text or asked students to make a conversation text based on 
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their own experience then presented their own text in front of the class. 
Besides used conversation text, the teacher also used games to make the 
students active in classroom interaction. The games usually made by the 
teacher self to adjust with the material. Different with Teacher A, Teacher 
B used friendly interaction in his classroom, the teacher treats the students 
as his friends. He wants the interaction in his class run well and active 
without students fear towards the teacher. Teacher B prefers to know his 
students characteristic first then tread them based on their ability and 
characteristic, so the interaction in his class would be active and friendly. 
Students participation in his class are active because Teacher B used full 
English in one meeting every week. 
The classroom interaction in Teacher A and teacher B who teach 
seventh grade there are different method used by those teacher. Teacher A 
prefer used conversation and task to make students active in their speaking 
and Teacher B manage his class became a friendly classroom, used full 
English once a week to make the students active in his class. The teachers 
have their own method to make their class to be active. 
In English classroom interaction taught by teacher A, the students 
usually made an error in their pronunciations and their dictions. The teacher 
usually used direct feedback with using recast to correct the students’ 
utterances because she believes that students would understand at the same 
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time also its does not waste the time. Teacher A also used clarification 
request to correct students’ utterance because some of student utterance 
were not clear and they usually speak in low voice. The teacher tread the 
students based on their ability. The students who taught by Teacher B  also 
made an errors in their pronunciation, intonation and diction. Teacher B 
usually used elicitation to correct the students’ utterance because the 
teacher prefers to make a friendly classroom by giving them some jokes. 
Teacher B also used Metalinguistic Clues by giving hint or some questions 
related to the material. The teachers used some types of oral corrective 
feedback to correct students’ errors. The errors in each classroom are 
different, every students made their errors then teachers corrected the errors 
and treat their students based on their ability. The different types used by 
Teacher A and Teacher B, Teacher A prefer used Recast because the 
teacher directly changes students’ utterances in to correct words and 
Teacher B frequently used Elicitation and Metalinguistic Clues because the 
teacher gives the students’ questions to correct the students’ errors.  
The researcher also asked the teachers’ obstacles in giving feedback 
in classroom interaction. Teacher A in interview said that the students are 
difficult to understand about the feedback that teacher used, but some of 
students are understand well. It depends on the students are keep studied or 
not. Meanwhile Teacher B said that his obstacles in class are the students 
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who did not understand about the feedback gave by the teacher because in 
one class there are students with different ability to understand what teacher 
said. 
After conducted the interview, the researcher got some result that 
the teacher used oral corrective feedback based on students’ ability in 
different ways also the time management and material delivered in English 
classroom interaction. The teacher mostly corrected the student 
pronunciation in speaking performance and reading. Teacher A used recast 
and clarification request in correcting student utterance in speaking 
performance and Teacher B used elicitation in correcting students’ 
utterance. The obstacles in giving oral corrective feedback depends on the 
students’ understanding.  
B. Discussion  
Based on the data analysis and findings it can be inferred that the 
English teacher of MTs N 2 Sukoharjo used six types of oral corrective 
feedback to correcting students’ utterance. Recast and Elicitation present 
the highest types of oral corrective feedback used by the teacher in English 
classroom interaction. It is same with the result of the study by Lyster and 
Panova (2002). In  a  study  by  Lyster  and  Panova  (2002)  with  a  database  
of  1,716  student  turns  and  1,641  teacher  turns  the  feedback  types  
used  were  distributed  as follows:  1)  explicit  correction  2%,  2)  recasts  
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roughly 77%,  3)  clarification requests  11%,  4)  metalinguistic  feedback 
or clues 5%, 5) elicitation 4%, and 6) repetition  of error 1% (p. 586). 
Similarly, Scott (2008), a University  of Auckland graduate with a double 
major in English  and  Linguistics  and  contributing  writer  of  
Suite101.com, an interactive online magazine on 400 subjects  for over 10 
years wrote, “In a normal one hour lesson, a teacher will approximately use 
55% recast feedback, 14%  elicitation  feedback,  11%  clarification  
feedback, 8%  metalinguistic  feedback,  7%  explicit  correction, and 5% 
repetition feedback.” 
In this study, Recast and Elicitation presented as the most oral 
corrective feedback used by the teacher in English classroom interaction. 
Recast presented 18 times from the 42 data that is 42,8% from the whole 
data. The teacher mostly used recast in correcting students’ utterance 
because mostly students’ errors in the aspects pronunciation so the teacher 
correct directly and focused in one word and give grammar explanation 
without using phrases such as “you should say…” or “it’s not… but …” 
also the teacher did not give complete explanation. Teacher A explained 
that she used recast because the time would be effective and the students 
understood what the teacher said. For the example the students pronounced 
“eat” instead of “eett”, at that time the teacher directly corrected the 
students’ utterance without completing explanation also the students can 
continue their sentence with the correct pronunciation. The teacher directly 
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changed the students’ utterance into correct word. Teacher B also used 
Recast as error corrective feedback in his classroom interactions. He used 
recast in reading and speaking because the students frequently made  an 
error in their pronunciation. The teacher also directly changed the students’ 
utterance into correct word. 
The second teachers oral corrective feedback used mostly in 
English classroom interaction is Elicitation. This type present 9 data from 
the 42 data that is 21,4% from the whole data. Based on the findings above, 
the teacher used questions and let the students to complete the teacher’s 
utterance without showing the students’ error. For the example when the 
students wrong on diction like “this is a ballpoint” that should be “this is a 
pen” then the teacher corrected the students’ utterance by giving the 
students question “this is a?” and then the student understand where is the 
error and fixed it. Based on the interview with Teacher A, she rarely gave 
students’ questions to correct the student’s error. From the whole data the 
researcher found teacher oral corrective feedback type Elicitation by 
Teacher A that is the teacher give question to the student to correct students’ 
error in their pronunciation. Different with Teacher A, Teacher B often use 
Elicitation to correct students’ error. Teacher B used Elicitation by asking  
questions  or  by  pausing  to  allow  students  to complete  the  teacher's 
utterances and he used three model of Elicitation. Teacher B often use 
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Elicitation because he want to make the class friendly and funny so the 
teacher gives the students’ questions with some jokes.   
The third of teacher’s oral corrective feedback mostly used is 
Explicit Corrections provided 5 data from 42 data that is 11,9% from the 
whole data. In this case, teacher gave Explicit Corrections by indicating 
teacher phrases in correcting students’ utterances. Usually the teacher used 
phrase “it’s not… but…” with grammar explanation. The teacher explained 
about the students’ utterances were wrong and they should say the correct 
one and explained why is it the correct utterance. Explicit Correction mostly 
used by Teacher A to correct students’ error. The teacher used phrase such 
as “… not … “ and explain it is the incorrect word. Teacher A rarely used 
Explicit Correction because of time management in her class, timing and 
frequently of student’s error. 
The next oral corrective feedback used by the teacher in English 
classroom interaction is Clarification Request that provide same number 
with Explicit Correction that provided 5 data from 42 data that is 11,9% 
from the whole data. Clarification Request indicated from the teacher asked 
students to repeat their utterance. In this case, the teacher does not know 
what are students said or usually the volume is to low then the teacher could 
not hear it also the students do not feel confident with their appearance in 
front of the class. Teacher A often used Clarification Request in her 
classroom because some of the students are not confident with their 
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utterance or the students afraid with their pronunciation. Teacher B also 
used same type if his students are not confident or too afraid with their 
words.  
Then Metalinguistic Clues appear on 3 data from 42 data that is 
7,1% from the whole data. The teacher seldom used Metalinguistic Clues 
because the teacher looks for their students’ ability because every each 
students have different abilities. If the students are active and smart the 
teacher prefers to give them some questions related the error that they made 
without pointing where is the error and if the students’ ability are lack, the 
teacher preferred to use another types of oral corrective feedback. Based on 
the interview, Teacher A used this type oral corrective feedback to correct 
students’ error based on their ability.  
The last of teacher’s oral corrective feedback used in English 
classroom interaction is Repetition with 2 data from 42 data that is 4,7% 
from the whole data. The teacher seldom used Repetition because the 
teacher would not make their students feel uncomfortable in learning 
English, if the teacher used Repetition or changed their intonation to the 
students, they would feel uncomfortable and not confident to appear their 
own dialogues in front of the class. The teacher used Repetition to students 
who do not know their error if the teacher was told them again. Lyster and 
Ranta (1997) reasoned that metalinguistic feedback,  elicitation,  
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clarification  requests,  and repetition  allow  more  learner  participation  
than recasts and explicit correction do (Lyster & Panova, 2002). 
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CHAPTER V 
CONCLUSIONS AND SUGGESTION 
 
The purpose of this research is to describe the types of oral corrective feedback 
and to describe the way teacher give oral corrective feedback to their students’ error in 
MTs N 2 Sukoharjo. After collecting, presenting and analyzing the data, in this chapter 
the researcher would like to present the conclusions and suggestions of this research.  
A. Conclusions 
Based on the data analysis which have been discussed in previous 
chapter the researcher can conclude that the teacher of MTs N 2 Sukoharjo 
mostly used  the types of oral corrective feedback Recast and Elicitation to 
correct the students’ utterances in English classroom interaction. According to 
42 collected data there are six types of oral corrective feedback that used by the 
teacher. Those oral corrective feedback are 1) Recast, 2) Elicitation, 3) Explicit 
Correction, 4) Clarification Request, 5) Metalinguistic Clues and 6) Repetition. 
That is suitable with the theory as stated by Lyster and Ranta (1997) which 
mention six types of teachers corrective feedback.  
In this research, the researcher found all the examples for each types of 
corrective feedback. The researcher found that the teacher mostly used Recast 
to correct students’ errors. The teachers mostly used Recast (42,8%) to correct 
the pronunciation that is the teachers directly changed the wrong pronoun to 
correct pronoun without any explanation then continue the sentence. Based on 
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the interview with the teachers, Recast is mostly used by the teachers because 
it is easily understood by the students and it is also clear in practicing. So it is 
appropriate to be used by the teachers on the limited time in a class. 
The researcher found that the second types of oral corrective feedback 
mostly used by the teacher is Elicitation (21,4%) and the least is Repetition 
(4,7%). The teacher used Repetition if the students do not know what the 
teacher said and the teacher repeated the correction again and again and also 
Repetition used only for a special students that need more attention and more 
explanation. If the teacher used Repetition, the class usually would be stained 
and the students were not confident with their words. So, the teacher preferred 
to use Repetition only a little bite in English classroom interaction. On the other 
hand, the teacher kept the atmosphere in class to be more friendly with used 
Elicitation in correcting students’ error because the teacher can ask some 
questions to the students and also gave some jokes too. Giving joke to the 
students through Elicitation would made students more confident with their 
word.  The teacher actively gave feedback to the students also the students’ 
response the teacher feedback as well.  
Interactions between students and teacher in classroom run well 
especially when the students made the wrong utterances. The teacher did not 
keep silent but directly changed by correcting it. Based on discussion above , it 
can be concluded that the teacher has a good way in giving corrective feedback 
so the goals of teaching and learning process can be achieved at that time also 
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the students knew what the teacher said and gave a good responses. By using 
oral corrective feedback, the teacher has known about how to deliver it in a 
good way when the students made the wrong utterances based on students’ 
need. In short, the teacher has known about oral corrective feedback and when 
to used it appropriately. 
B. Suggestions 
After doing observation in the field and analyzing the collected data, the 
researcher stated insightful suggestion at this point.  
a. For the teacher 
There are some result of the research that require teacher to make 
some adjustments and improvements:  
1) The teacher should understand what is oral corrective feedback 
and what the function of oral corrective feedback in classroom 
interaction.  
2) The Teacher should provide the oral corrective feedback clearly 
to avoid students’ misunderstanding. The students did not 
understand the teachers’ oral corrective feedback sometimes, so 
they did not know how to correct their utterances.  
3) The teachers should know their students’ characteristic and 
students’ ability first before applied the oral corrective feedback 
to correct the students’ error. If the teacher understand the 
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students’ characteristic and students’ ability, the teacher can 
apply the right type of oral corrective feedback. 
4) The teacher should be more careful on their students while 
giving oral corrective feedback. The teacher need to be more 
concern on students understanding and should not be hurry 
while correcting students’ errors.  
b. For  the students 
1) As a foreign language learner, the students should be brave to 
express what would say and the students need more practice in 
speaking.  
2) The students should pay attention related to the teacher’s oral 
corrective feedback and learn it well. So the students can 
understand about their error and correct the errors well. 
3) The students should be active to speak and learn more about 
their pronunciation when they reading. 
c. For the next researcher  
1) The  next researcher can find the new idea and this research can 
be the sources to continue  the  research.  
2) The next researcher can investigate about the best way and 
effective way giving oral corrective feedback by the teacher to 
improve students’ speaking skills.  
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FIELD NOTE 
Meeting  : 1 
Day / date : Friday, 10 May 2019 
Time : 7.55 a.m. – 9.10 a.m.  
Class : 7 Special Program Class 4 
Teacher : Ms. Sugiarti, S.Pd. 
Topic / material  : Adverb of Frequency 
 
 The first meeting was held in 7 Special Program Class 4 on Friday, 10 May 
2019 with Ms. Sugiarti as the teacher. The English class was held at 7.55 a.m. till 9.10 
a.m. 
 The teacher opened the class by saying Assalamu’alaikum. She greeted the 
students and ask their condition then she checked the attendance and ask the reason 
why some of students didn’t come. At the first, teacher asked students about the task 
last meet, some of students didn’t collect the task.  
 The teacher asked students to open the text book page 157 and asked one of 
students to read aloud the material and also translated it into bahasa. The material is 
Adverd of frequency.  
Teacher : Ilham silahkan dibaca halaman 156 dahulu.  
Student :  (read the text book ) Adverb of frequency. To describe  activities that happen 
again and again, we often use adverb to show the frequency of activities. 
Teacher : Hmmm, dibaca ulang dari depan.  
Student : To deskrip (wrong pronunciation)  
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Teacher : To describe  
Student : To describe activities (wrong pronunciation)  
Teacher : Activities 
Student : Activities that happen again and again. we often use adverb to show the 
frequency of activities. 
 Then the teacher asked what it is mean. That mean artinya untuk 
menjelaskan kegiatan atau aktifitas that happen again and again yang terjadi berulang 
kali we often use adverb to show kita sering menggunakan keterangan atau beberapa 
keterangan untuk menunjukan the frequency of the activities jadi sering tidaknya 
aktifitas tersebut dilakukan and next. 
Student : Adverb of frequency often use are always, usually, often, sometimes, rarely 
and never. 6.06 
Teacher : Okey. Baca ulang.  
Student : Adverb (wrong pronunciation) 
Teacher : Adverb  
Student : Adverb of frequency often use are always (wrong pronunciation) 6.26 
Teacher : Use 
Student : usually  
Teacher : Use 
Srudent : usually, often. 
Teacher : Often use are (penekanan intonasi)  
Student : often use always  
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Teacher : Are 
Students : Are always, usually  
Teacher : Always  
Student : Usually, often, sometimes 
Teacher : Sometimes 
Student : Sometimes, rarely and never. 
Teacher : Rarely and never.  
 Then, the teacher translated into bahasa and explain to the students.  
Teacher : Oke next. 
Student : They are put  
Teacher : Put 
Student : Put before verbs 
Teacher : Before verbs  
Student : Before verbs , but after the verb to be. Examples  
Teacher : Mereka, mereka apa? Keterangan frekuensi tadi ya diletakan sebelum kata 
kerja, but after the verb to be, tetapi setelah kata kerja be. Examples?  
Srudent : Examples 1. Siti always goes to school by bus  
Teacher : Goes  
Student : Goes to school by bus 
Teacher : By bus  
Student : By bus.  
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Teacher : Oke diartikan  
Student : Siti selalu pergi kesekolah dengan bis.  
Teacher : Oke, yang belum tahu silahkan ditulis. Two? 
Student : 2. We usually wash our bags on Sunday  
Teacher : On Sunday 
Student : On Sunday  
Teacher : Bukan Sunday, Sunday. Artinya? 
Student : Sunday. Kita emm 
Teacher : Wash, apa wash? 
Student : Wash our bags. Mencuci tas  
Teacher : Our nya gak diartikan? Apa itu? Possessive pronoun itu atinya apa? Our 
bags  
Students : Our bags. Eeemmmm tas  
Teacher : Tas kami di hari Minggu. Three? 
Student : 3. Agung never has cereal for breakfast.  
Teacher : Cereal for breakfast. Artinya? 
Student : Agung tidak pernah has cereal? 
Teacher : has cereal, has cereal disitu sma artinya dengan eat. Apa? diulang 
Student : Makan. Agung tidak pernah makan. 
Teacher ; Ulang, ulang buruan.  
Student : Agung tidak pernah makan sereal eemmm 
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Teacher : For breakfast. Apa? 
Student : Dari 
Teacher : Kok for pake dari itu darimana. For sama deangan to. Apa? 
Student : Untuk.  
Teacher : Diulang dari depan  
Student : Agung tidak pernah makan sereal untuk sarapan  
Teacher : Examples four?  
Student : 4. Norma is always late for school  
Teacher : Late apa? 
Student : Terlambat  
Teacher : For school? Ke sekolah. Then five. 
Student : 5. Rayhan is usually a happy boy.  
Teacher : Rayhan  
Student : Rayhan is usually a happy boy. Rayhan biasanya senang. 
Teacher : A happy boy. Biasanya adalah anak yang? 
Student : Happy.  
Teacher : anak yang?  
Students : Ceria, bahagia. 
Teacher : Bahagia, ceria. Selanjutnya di bawahnya. 
Student : Other adverb of  
Teacher : Adverb  
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Student : Other adverb of frequency are, every day week month  
Teacher ; Every day , every week 
Student ; Every day, every week, every month 
Teacher : Month bukan month  
Student : Every month, every year, every Sunday, every once a week 
Teacher ; Eh udah gausah pake every, every nya dah selesai. 
Student : Once a week, three times a month 
Teacher : Month  
Student : a month, They are  
 Then the teacher translated the material into bahasa and explain it to the 
students.  
Student : They are usually put  
Teacher : They are usually put 
Student : They are usually put, at the end  
Teacher : At the end  
Student : At the end  
Teacher : At the  
Student ; At the end of the sentence  
Teacher : Mereka biasanya diletakan di akhir kalimat. Next the examples number one  
Student ; I play a tennis twice a week 
Teacher : Twice. Twice a week.  
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Student : Aku bermain tennis dua minggu sekali  
Teacher : Twice? Dua kali. Twice itu dua kali, a week itu dalam apa? 
Student : Seminggu. Dua kali dalam seminggu. 
Teacher ; Oke diulang 
Student : Saya bermain tennis dua kali dalam seminggu. 
Teacher ; Oke next  
Student ; The student  
Teacher : The stu, the student  
Student : The Student  
Teacher : Ada s nya lo, the students  
Student : The students have a flag raising ceremony every Monday  
Teacher : Every Monday. Artinya  
Student : Murid akan  
Teacher ; Murid murid, jamak itu  
Student ; Murid murid akan  
Teacher : Kok akan. Have itu melaksanakan 
Student : Murid murid melaksanakan upacara setiap hari senin 
Teacher : Upacara apa? Raising, raising itu penaikan apa penurunan? 
Students : Penaikan  
Teacher : Oke silahkan diulang artinya  
Students : Murid murid melakukan upacara pengibaran bendera di hari senin.  
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Teacher : Every  
Student : Setiap hari senin 
 Then the teacher asked student to write the translate if they are didn’t know 
what is the meaning of the material. Next, the teacher move on the next activity, that is 
activity 17 which is task to answer the following question with the given clues. The 
teacher give directions to answer it  
 Silahkan dilihat, dicermati dulu pertanyaanya, do you ever play tennis? Yes 
often. Maksudnya apa itu? Siapa? Anggaplah namanya itu Firman, jadi kalimatnya 
dijabarkan Firman often play tennis. Silahkan langsung dikerjakan, jadi nanti semua 
subjeknya namanya Firman ya tinggal dilihat  itu adverb of frequency apa kalo yang 
tertilis often ya jawabanyya often, diesuaikan. Jangan luoa akhiran s di belakang 
subjeknya, kenpa? Karena karna subjeknya jumlahnya satu. Silahkan dikerjkan five 
minutes number two until number five.  
 Then, the teacher give five minutes to the students to finish their task. The 
teacher asked students to move on the activity 18 number one until ten and explain how 
to finish the task like before.  
Activity 18, tick the best answer based on the context, itu dibaca dulu 
kalimatnya dipahami artinya baru dipilih kira kira jawabanya yang mana. You can 
open your dictionary but don’t discuss with your friend.  
After the students finish their task, the teacher corrected the task together with 
the students. The teacher asked one of students to read aloud the question and also 
answer it, then the student should choose their friends to answer the next questions. 
The teacher active to give corrective feedback in the students speaking error.  
Teacher : Okey. Number two activity 17.  
Student : Do you get up early? Yes always. Firman’s always get up early 
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Teacher : Firman’s always gets up early. Yang tidak sama persis dicoret. Next 
Student : Are you ever late for school? No never. 
Teacher : Ever late. Apa kamu pernah terlambat ke sekolah?  
Student : Ever late for school? No never. Firman never late  
Teacher : Firman’s never late salah ya karana pertanyaanya ada are nya jadi 
jawabanya yang benar adalah Firman is never late for school.  
 The teacher explain why number one and number two has different answer with 
and without to be.  
Student : Do you ever get angry? Sometimes. 
Teacher : Do you ever get  
Student : Do you ever get angry?  
Teacher : Angry  
Student: Firman angry  
Teacher : Sometime  
Student ; Firman sometimes get angry 
Teacher : Firman sometimes gets angry. Gets with s. Next  
Student : Do you ever swimming? Yes, often. Firman often go swimming. 
Teacher : Firman often goes swimming. Next  
Student : Are you at home in the evenings?  
Teacher : In the evenings 
Students : In the evenings. Firman usually  
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Teacher : Nah kurang apa itu? Is. Firman is usually at home in the evenings.  
 Then, the teacher corrected activity 18 with the students together. 
Student : Bagus is an excellent student. He bla bla goes to class. Always  
Teacher : Goes to class. Bagus is an excellet, jawabanya always  
Student : I hate vegetables.  
Teachet : I hate vegetables. 
Student : I hate vegetables. I never eat lettuce. 
Teacher : Yes, I never eat lettuce. 
Student : Laura only goes to the cinema two or three times a year. She blabla goes to 
the cinema. Rarely  
Teacher : She rarely.  
Student : Harold never leaves college on Friday. 
Teacher : Harold never leaves college on Friday.  
Student : He blab la eats at the cafeteria on Friday.  
Teacher : Friday. He always eats at the cafeteria on Friday 
Student : Anita is not a pleasant person.  
Teacher ; Person  
Student ; She is always in a bad mood.  
Student : My sister usually drives to work with a friend. She sometimes drives alone.  
Teacher : Drives to work. Seldom not sometimes  
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 Every wrong answer the teacher always give an explanation related the task. 
After it finish, the teacher asked the students to count how many wrong questions in 
activity 17 and 18 and also accumulated the score and tell to the teacher. Because of 
the timing was over, the teacher close the class by giving the students home work and 
tell what is the material in the next meeting. For the last the teacher close the class by 
saying Hamdalah together and see you next time Wassalamu’alaikum.   
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FIELD NOTE 
Meeting  : 2 
Day / date : Wednesday, 31 July 2019 
Time : 10.55 a.m. – 13.20 a.m.  
Class : 8 Special Program Class 1 
Teacher : Ms. Sugiarti, S.Pd. 
Topic / material  : Conversation Theme 2  
 
 The first meeting was held in 8 Special Program Class 1 on Wednesday, 31 July 
2019 with Ms. Sugiarti as the teacher. The English class was held at 10.55 a.m. till 
13.20 a.m. 
 The teacher opened the class by saying Assalamu’alaikum. She greeted the 
students and ask their condition then she checked the attendance and ask the reason 
why some of students didn’t come. At the first, teacher explain about last material that 
is conversation with first theme. The students also come forward to present their 
conversation in front of class.  
 Today, the material was continued with second theme. The student should make 
a conversation in pair and presented it in the front of class. Before the students come 
forward the teacher asked student first “who is does not did their home work?” and 
some of students raised their hands. The teacher asked the student to exit the classroom 
and did their home work outside. The teacher gave 5 minutes to done their homework. 
Inside classroom, the teacher said to the students who inside the class that their friend 
did is not good and the students should finish their home work at home.  
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 After that, the teaching and learning are continue with the first pair 
performance.  
Student A : Excuse me, may I ask you?  
Student B : All right. 
Student A : Can you teach me to make a sandwich? 
Student B : Let me see. First bake the bread to the brown. Then with mayonnaise and 
sauce the taste then the sandwich ingredients. Are you with me? 
Student A : Yes, I see. 
Student B : prepare the bake bread for the bread and lettuce and mixed the sandwich 
on top and then covered the slice onion or tomato then mayonnaise on top and 
prospered with the last loaf of bread and sandwich is ready to be served.  
Student A : Thanks for the explanation. (wrong pronunciation) 
Teacher : Explanation 
Student A : Explanation 
Student B : You’re welcome.  
 Then the teacher asked the students to repeat their conversation to speak loadly. 
Student A : Excuse me, may I ask you?  
Student B : All right. 
Student A : Can you teach me to make a sandwich? 
Student B : Let me see. First bake the bread to the brown. Then with mayonnaise and 
sauce the taste then the sandwich ingredients. Are you with me? 
Student A : Yes, I see. 
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Student B : Prepare the bake bread for the bread and lettuce and mixed the sandwich 
on top and then covered the slice onion or tomato then mayonnaise on top and 
prospered with the last loaf of bread and sandwich is ready to be serve. (wrong 
pronunciation) 
Teacher : Served 
Student B: Served 
Teacher : The sandwich? 
Student B : The sandwich is ready to be served.  
Teacher : The sandwich is ready to be served.  
Student A : Thanks for the explanation. 
Student B : You’re welcome.  
 Then the teacher asked the student to choose their friends to come forward. 
Student A : Can you tell me to make a fresh juice? 
Student B :Okay, let me teach. 
Student A : First, cut small carrots and then the carrot until smooth ett sugar (wrong 
pronunciation) 
Teacher : Add 
Student A : Add sugar.  
Teacher : Add sugar. 
Student A : Add a little water till it’s juice is tasty. 
Student B : Okay, Thank for your Information.  
Student A : You are welcome 
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Teacher : You’re welcome  
Then the teacher asked the student to choose their friends to come forward. 
Student A : Can you help me make a tea? 
Student B : Yes, of course 
Student A : How to? 
Student B : First, pour the tea into the glass and give it enough sugar. Do you 
understand? 
Student A : Yes understand, what is next? 
Student B : Pour water and be complete. 
Student A : Thanks for the Ex pla nation. 
Teacher : Explanation. 
Student A : Explanation.  
Teacher : Coba diulangi dari awal. Thanks for? 
Student A : Thanks for the explanation.  
Student B : You’re welcome. 
 Then the teacher asked other students what is the main idea of the conversation 
and the student does not know what is the main idea so the teacher asked to repeat the 
conversation. 
Student A : Can you help me make a tea? 
Student B : Yes, of course 
Student A : How to? 
Student B : First, pour the tea into the glass and give it enouggh sugar.  
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Teacher : Enough. Pake f  
Student B : Enough sugar. Do you understand? 
Student A : Yes understand, what is next? 
Student B : Pour water and be complete. 
Student A : Thanks for your Explanation.  
Student B : You’re welcome. 
 Then the teacher asked again what is the main idea and the students finally 
know it. Then the teacher asked student to choose their friends to come forward. 
Student A : Excuse me, I am sorry to bothered you. 
Student B : Don’t worry 
Student A : Can you tell me about how to make fried chicken? 
Student B : Let me see. 
Teacher : Fried chicken  
Student A : Fried chicken  
Student B : Let me see. 
Student B : First you must prepared the tools.  
 Then the teacher give the explanation about punctuation that should used in the 
conversation and asked student to do in their conversation. Then the teacher asked 
student to choose their friends to come forward. 
Student A : Excuse me, I had some a good news 19.42 
Teacher : Some good news. Tidak pake a lagi ya karna disitu sudah pake some 
Student A : Excuse me I had some good news  
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Student B : What it is?  
 Then the bell was ringed, so the learning process could take a break first. After 
that the teaching and learning continue with other students to come forward. 
 The teacher moved to next material, the material is expression of conversation. 
The teacher explain how to get the expression while they are in conversation, there are 
also picture to make it clear. The teacher asked students to read the material such as 
congratulation and well done. 
Teacher : Coba dibaca 
Student : You did it congratulations 
Teacher : Coba sekali lagi 
Student : You did it congratulations 
Teacher : You did it. 
 Then the teacher explain about plural and singular in conversation. Then the 
teacher asked student to read one of ten picture in textbook also they should speak with 
expression and mention what is singular or plural.  
Student : Diligent students  
Teacher : Once again 
Student : Diligent students  
Student : Friendly teacher  
Teacher : Friendly? Teach? Er, Friendly teachers, harus ada s nya ya di belakang  
Student : Friendly teachers  
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 After read the material finish, the teacher also translate the material into bahasa 
to make students understand. Because of the time was over, the teacher closed the class 
by saying Hamdallah together. 
  
110 
 
 
FIELD NOTE 
Meeting  : 1 
Day / date : Thrursday, 16 May 2019 
Time : 8.20 a.m. –  09.35  a.m.  
Class : 7 Special Program Class 1 
Teacher : Mr. Singgih, S.Pd. 
Topic / material  : Review Material 
 
The first meeting was held in 7 Special Program Class 1 on Thursday, 16 May 
2019 with Mr. Singgih as the teacher. The English class was held at 8.20 a.m. till 9.35 
a.m. 
The teacher opened the class by saying Assalamu’alaikum. He greeted the 
students and ask their condition then he checked the attendance and ask the reason why 
some of students didn’t come. At the first, teacher asked students about the questions 
last meet and discuss it together. 
The teacher discuss number one that is about descriptive text, teacher asked 
students to explain about descriptive text, from the students explanation teacher also 
give the explanation to the students. The students are very active, it was seen from 
some of student who help another student that distress when understanding the 
material.  
Teacher : Text yang mendeskripsikan? 
Student : The description text that about things or place. 
Teacher :  is about things or place.  
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 Then, the teacher make some descriptive text together with the students. The 
title is My Cats, so the students are required to continue the descriptive text what 
teacher said. The teacher explain about what is different between cats and my cats.  
 The next material about physical appearance and profession the teacher explain 
about what is the physical appearance and profession and give some example. Then the 
next question about function of things. The teacher asked students to explain about the 
function of the things near the students. 
Teacher : Coba jelaskan fungsi benda yang ada di depan kamu itu 
Student : This a pen. The function of this pen is for writing.  
Teacher : This is a pen. Ulangi. 
Student : This is a pen. The function of this pen is for writing. 
Teacher : Coba kamu diulangi lagi. (choose other student) 
Student : This is a ballpoint. 20.42 
Teacher : No, pen pen. This is a? 
Student : This is a pen. The function of this pen is for writing. 
 Then, the teacher asked students to open their text book page 179 and choose 
one student to read the descriptive text aloud. 
Student : This is Hero my pet. It is a green Iguana, but its name doesn’t represent its 
colours. 
Teacher : represent 
Student : doesn’t represent its kolour (wrong pronunciation of colours) 
Teacher : its colour bukan kolor. 
Student : Hero is forty cm long 
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Teacher : yang benar Heero atau Hero? 
Students : Heero, Hero 
 Then student continue to read the text and explain that the students should 
determine the topic of descriptive text. 
 The next material is about simple present tense, the teacher asked two of the 
students to explain what is simple present tense and make a positive, negative and 
interrogative simple present tense in front of the class.    
 The teacher also choose other student to make a simple present tense. For the 
last the teacher close the class by saying Hamdalah together and see you next time 
Wassalamu’alaikum. 
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FIELD NOTE 
Meeting  : 2 
Day / date : Friday, 17 May 2019 
Time : 8.20 a.m. –  09.35  a.m.  
Class : 7 Special Program Class 2 
Teacher : Mr. Singgih, S.Pd. 
Topic / material  : Review Material   
 
The first meeting was held in 7 Special Program Class 2 on Friday, 17 May 
2019 with Mr. Singgih as the teacher. The English class was held at 8.20 a.m. till 9.35 
a.m. 
The teacher opened the class by saying Assalamu’alaikum. He greeted the 
students and ask their condition then he checked the attendance and ask the reason why 
some of students didn’t come. At the first, teacher asked students about the questions 
last meet and discuss it together. 
The teacher discuss first material that is about descriptive text, teacher asked 
students to explain about descriptive text, from the students explanation teacher also 
give the explanation to the students. The students are very active, it was seen from 
some of student who help another student that distress when understanding the 
material.  
 The next material about physical appearance and profession the teacher explain 
about what is the physical appearance and profession and give some example. Then the 
next is about function of things. The teacher asked students to explain about the 
function of the things near the students. 
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Teacher : Coba jelaskan fungsi benda yang ada di depan kamu itu. What is it? 
Student : paper 
Teacher : This is a?   
Student : This is a paper 
Teacher : what is the function ? Fungsi kertas adalah? 
Student : …….. 
 The next material is about simple present tense, the teacher asked one of the 
students to explain what is simple present tense and to make a positive, negative and 
interrogative simple present tense. Before the student explain it, the teacher also asked 
about yes no question.   
Then, the teacher asked students to open their text book page 179 and choose 
gone student to read the descriptive text aloud.  
Student : This is Hero my pet. It is green iguana, buut it’s name (wrong pronunciation) 
Teacher : Buut nya siapa? But  
Student : but it’s name doosss (wrong pronunciation of doesn’t)  
Teacher : dos nya siapa? Doesn’t represent 
Student : doesn’t represent it’s kolor (wrong pronunciation of color)   
Teacher : kolornya siapa? Color  
Student :it is brown with a faint black band around. 
 Then the student continue to read the text.  
Student : I soomeetimes  
Teacher : I some? Some? Times  
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Student : I sometimes  
After that the teacher asked students to make a simple present tense, also the 
teacher asked to make a simple not a difficult tense just related to their activity 
everyday then the student come forward and talk their simple present tense in front of 
the class. 
 The teacher also choose other student to make a simple present tense. For the 
last the teacher close the class by saying Hamdalah together and see you next time 
Wassalamu’alaikum.   
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TEACHER INTERVIEW 
Day / date  : Friday, 17 May 2019 
Teacher  : Mrs. Sugiyarti, S.Pd.  
1. Bisakah anda menjelaskan bagaimana interaksi yang ada dikelas anda? 
Ya secara global aktif ya interaksinya antara guru ke siswa atau siswa ke 
siswa atau siswa ke guru gitu sih.  
2. Apakah bapak/ ibu guru selalu memberikan aktivitas kepada siswa untuk bisa 
aktif dalam berbicara bahasa Inggris di kelas? 
Kalo bicara ini sih tergantung topiknya ya, tapi ya enggak semuanya bicara. 
Biasanya itu pertama saya jelaskan dulu missal descriptive text lalu 
pertemuan berikutnya siswa suruh membuat text deskripsi lalu maju satu 
satu lalu memperbaiki kosa katanya gitu aja sih. Biasanya saya juga bikin 
games terus bisa diokuskan lebih ke listeningnya atau speakingnya gitu, jadi 
anak anak biar lebih paham gitu. 
3. Apakah siswa-siswa bisa aktif dalam berkomunikasi bahasa Inggris di kelas, 
baik dengan bapak/ ibu maupun dengan teman lainnya? 
Kalo di conversationya bisa aktif mereka dan biasanya materinya saya 
samakan sama materi yang biasanya. Mereka membuat text sendiri gitu 
bisanya.  
4. Bagaimana kemampuan siswa dalam berkomunikasi bahasa Inggris di kelas? 
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Beda beda ya, tau sendiri tadi wild aja pada gaktau artinya. Ya itu bisa 
diperbaiki sih sebnernya ya pake games games tadi itu ya. Bisa kita rancang 
senidiri kan ya gamesnya.  
5. Kesalahan-kesalahan apa saja yang biasanya bapak/ ibu guru koreksi dalam 
kegiatan speaking siswa di kelas?    
Paling besar sih pronounce mereka ya kalo slah dalam kosa kata gitu 
langsung dibetulin. Kalo grammar itu masih jarang, kan biasanya mereka 
baca aja. Kalo grammer biasanya mereka dipancing conversation gitu, saya 
kasih pertanyaan baru kita bisa koreksi mereka salahnya dimana gitu.  
6. Apakah anda sering mengoreksi siswa secara langsung dan mengatakan 
bahwa yang dikatakanya salah lalu anda memberikan pembenaran dengan 
grammar dan biasanya frasa yang digunakan adalah seperti “oh you mean” 
atau “you should say”? (Explicit Correction) 
Itu variasi ya tergantung timing juga, kalo kita lagi ngejar materi gitu ya 
enggak pake awalan gitu, langsung saya benerin gitu karna terlalu 
banyaknya kesalahan kan langsung saya benrkan aja.  
7. Apakah anda sering mengoreksi secara tidak langsung memformulasikan dari 
kata kata siswa tanpa menunjukan letak kesaahan siswa, biasanya ini hanya 
focus pada satu kata saja? (Recast) 
Iya saya lebih sering langsung ke satu kata aja, buat mempersingkat waktu 
dan biar anaknya cepet nangkep. 
118 
 
 
8. Apakah anda sering mengoreksi siswa dengan bertanya atau membiarkan 
siswa melengkapi kata kata anda seperti “it’s a?”? (Elicitaton) 
Biasanya enggak sih, jarang kalo pertanyaan. Ya biasanya itu saya langsung 
fokus ke satu kata aja.  
9. Apakah anda sering mengoreksi siswa dengan memberikan petunjuk tanpa 
menunjukan kesalahan siswa secara spesifik? (Metalinguistic Clues) 
Mancing anak dengan pertanyaan yaaa, biasanya saya liat anaknya dulu 
kalo anaknya bisa dipancing sama pertanyaan ya saya tanya kalo enggak ya 
saya jelaskan aja.  
10. Apakah anda sering mengoreksi siswa dengan menyuruh siswa mengulagi 
kembali kata katanya dari awal seperti menggunakan frasa “excuse me” atau 
“pardon me”? (Clarification Request) 
Nah iya sering juga biasanya mereka kalo pronun nya salahya saya suruh 
ulangin kalo enggak ya suara mereka pelan gitu takut salah biasanya. 
11. Apakah anda sering mengoreksi siwa dengan cara mengulangi kata kata siswa 
namun ada sedikit penekanan intonasi guna untuk memperoleh perhatian 
siswa? (Repetition)  
Mengeraskan iya, menambah volume iya. Kalo perlu ya saya tulis supaya 
anak paham. Kalo berkali kali kita ucapkan anak masih gak paham ya gitu.  
12. Menurut anda apakah kelebihan dan kekurangan dari corrective feedback yang 
anda berikan kepada siswa? 
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Kalo kelebihanya kalo menurutku ya, kalo mereka salah terus dikasih 
penjelasan jadi dia langsung tau kekuranganya ya buang waktu. Kan makin 
banyak kesalahan makin banyak koreksi kita gabisa lanjut ke materi 
selanjutnya. 
13. Apakah ada kesulitan yang bapak/ ibu temui dalam memberikan feedback 
terhadap kesalahan siswa? 
Kesulitanya kalo gak nyentel nyetel anaknya. Kalo udah di jelasin paham, 
saya ganti soal lain masih gak tau juga. Itu tergantung naknya juga sih ya. 
Dasarnya naknya mau belajar atau enggak.  
14. Apakah setelah mendapat feedback dari bapak/ ibu guru, siswa bisa merespon 
dengan baik dan tidak mengulangi kesalahan yang sama? 
Nah itu tergantung anaknya ya gabisa dipukul rata beda kelas beda juga 
responya cewe cowo pun juga beda. Keliatan juga kalo dia udah paham pasti 
tau  saya, kalo dia gak nyentel ya anaknya gak paham gitu biasanya gakmau 
ngerjain gamau usaha.  
15. Apakah feedback yang diberikan oleh bapak/ ibu guru mempunyai dampak 
positif bagi siswa, atau malah membuat siswa semakin takut dalam penampilan 
speaking mereka?   
Enggak, karna saya kasih sugesti ke mereka kalo mereka banyak salah 
makin mereka pintar. Justru kalo ada yg salah ada yang ketawa malah yang 
saya hukum yang ketawa. Takut enggaknya itu kembali lagi ke anak, kalo 
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mereka berani ngomong berarti mereka ada kempuan kalo yang diem diem 
itu kan kita malah gatau kemampuan mereka. 
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TEACHER INTERVIEW  
Day / date  : Thursday, 16 may 2019 
Teacher  : Mr. Singgih, S.Pd. 
1. Bisakah anda menjelaskan bagaimana interaksi yang ada dikelas anda? 
Interaksi saya di kelas tadi ya seperti yang anda lihat tadi, saya dan siswa itu 
ya seperti teman kalo gak begitu siswa akan takut. Kalo sm guru guru yang 
lain takut terus gamau ngomong. Yang saya ingin itu siswa di kelas ibaratnya 
siswa biar gak punya malu untuk ngomong di depan kelas biar aktif di kelas. 
Kita sebagai guru harus mengetahui karakteristik siswanya dahulu, 
misalnya tadi Helio, dia pinter tapi kalo saya kekang terlalu galak ya dia pasti 
tidak mau ngomong. 
2. Apakah bapak/ ibu guru selalu memberikan aktivitas kepada siswa untuk bisa 
aktif dalam berbicara bahasa Inggris di kelas? 
Setiap minggu pasti saya mrnggunakan dua jam pelajaran dengan 
penggunaan bahasa Inggris yang intens, jadi di kelas itu saya 
menggunakan full bahasa Inggris.   
3. Apakah siswa-siswa bisa aktif dalam berkomunikasi bahasa Inggris di kelas, 
baik dengan bapak/ ibu maupun dengan teman lainnya? 
Setengah setengah, ada yang di materinya dia pinter tapi dalam skill 
speakingnya dia malu, sebenarnya dia mampu tapi dia malu sehingga itu 
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membuat. Kalo sesame teman ya sama setengah setengah kadang mereka 
respon dengan temanya kadang juga ada yang biasa saja. 
4. Bagaimana kemampuan siswa dalam berkomunikasi bahasa Inggris di kelas? 
Keseluruhanya itu hampir merata, sekitar 60 sampai 70 persen itu mereka 
tau apa yang saya jelaskan dan paham. Sisanya ya tadi itu ada yang bisa 
ada yang malu. 
5. Kesalahan-kesalahan apa saja yang biasanya bapak/ ibu guru koreksi dalam 
kegiatan speaking siswa di kelas?  
Yang jelas itu pronunciationnya ya yang paling sering salah sama 
intonasinya juga sering salah, kadang pemilihan kata siswa juga gak tepat. 
Kalo untuk grammarnya kan belum terlalu rumit ya cuma is am are jadi ya 
siswa belum terlalu banyak salahnya, penggunaan grammar sendiri ya 
belum terlalu banyak.   
6. Apakah anda sering mengoreksi siswa secara langsung dan mengatakan 
bahwa yang dikatakanya salah lalu anda memberikan pembenaran dengan 
grammar dan biasanya frasa yang digunakan adalah seperti “oh you mean” 
atau “you should say”? (Explicit Correction) 
Iya pasti saya benarkan, kalo saya dengar pasti saya benarkan.  
7. Apakah anda sering mengoreksi secara tidak langsung memformulasikan dari 
kata kata siswa tanpa menunjukan letak kesaahan siswa, biasanya ini hanya 
focus pada satu kata saja? (Recast) 
Iya pasti, kan siswa sering salah ya pas baca itu. 
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8. Apakah anda sering mengoreksi siswa dengan bertanya atau membiarkan 
siswa melengkapi kata kata anda seperti “it’s a?”? (Elicitaton) 
Iya pasti, karena ssya orangnya suka bertanya ke siswa apa yang dikatakanya 
itu memang benar atau tidak. 
9. Apakah anda sering mengoreksi siswa dengan memberikan petunjuk tanpa 
menunjukan kesalahan siswa secara spesifik? (Metalinguistic Clues) 
Iya kalo itu iya, siswa kadang kan masih bingung ya di singular and plural 
nah saya biasanya tanya, yakin itu singular? gitanya, yakin itu singular? 
Gitu aja sih 
10. Apakah anda sering mengoreksi siswa dengan menyuruh siswa mengulagi 
kembali kata katanya dari awal seperti menggunakan frasa “excuse me” atau 
“pardon me”? (Clarification Request) 
Iya pasti, tapi jarang juga sih. 
11. Apakah anda sering mengoreksi siwa dengan cara mengulangi kata kata siswa 
namun ada sedikit penekanan intonasi guna untuk memperoleh perhatian 
siswa? (Repetition) 
Ada, khusus sama siswa yang khusus. Kalo dia gak mendengarkan pasti saya 
manaikan suara saya. 
12. Menurut anda apakah kelebihan dan kekurangan dari corrective feedback yang 
anda berikan kepada siswa? 
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Kekurangan saya sih apa ya mbak yaaa. Gak ada kayanya. Kalo kelebihanya, 
saya sering ulang ulangi terus kalo seumpamanya ada anak yang kurang 
paham supaya dia paham dengan benar. 
13. Apakah ada kesulitan yang bapak/ ibu temui dalam memberikan feedback 
terhadap kesalahan siswa? 
Kesusahan saya memberikan feedback tu yaa karena anaknya gak paham 
paham dan juga anaknya rame juga gitu. Karan satu kelas itu tidak 
semuanya pintar pasti ada anak yang kurang. 
14. Apakah setelah mendapat feedback dari bapak/ ibu guru, siswa bisa merespon 
dengan baik dan tidak mengulangi kesalahan yang sama? 
Ya, kalo itu iya. Terutama untuk kelas yang pinter itu saya cerewet. 
15. Apakah feedback yang diberikan oleh bapak/ ibu guru mempunyai dampak 
positif bagi siswa, atau malah membuat siswa semakin takut dalam penampilan  
speaking mereka?  
Kalo saya kan gak pernah marah ya pasti masuk ke siswanya, mereka ya tetep 
gak ada kesulitan sih. Ya gak pake marah pokonya.  
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THE DATA OF TEACHERS ORAL CORRECTIVE FEEDBACK IN 
ENGLISH CLASSROOM INTERACTION AT SEVENTH GRADE OF MTS N 
2 SUKOHARJO ACADEMIC YEAR 2018/2019 
 
No 
Types of 
Corrective 
feedback 
Code Time Verbal Narrative 
1. Explicit 
Correction  
009A/MS/OCFEX-01 08.48 Student : 2. We usually wash 
our bags on Sandey /ˈsʌnde/ 
Teacher : On Sunday 
Student : On Sunday  
Teacher : Bukan Sandey, 
Sunday /ˈsʌndeɪ/. Artinya? 
2.. Explicit 
Correction 
011A/MS/OCFEX-02 13.24 Student ; Every day, every 
week, every month /mənθ/ 
Teacher : Month /mʌnθ/ 
bukan 
month  
Student : Every month, 
every year, every Sunday, 
every once a week 
3. Explicit 
Correction 
017A/MS/OCFEX-03 40.53 Student : Do you ever 
swimming? Yes, often. 
Firman often go swimming. 
Teacher : Firman often goes 
swimming. Tidak boleh 
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hanya go, tapi harus ada es 
nya. 
4. Explicit 
Correction 
020A/MS/OCFEX-04 42.35 Student : I hate vegetables. I 
never et   /ɛːt/ lettuce. 
Teacher : I never eat /iːt/ 
bukan et /ɛːt/ 
5. Explicit 
Correction 
024B/MR/OCFEX-05 38.36 Student : doesn’t represent 
its kolour /ˈkoloə/ 
Teacher : its color /ˈkʌlə/ 
bukan kolor /ˈkoloə/ 
6. Recast  002A/MS/OCFRC-01 5.53 Student : To deskrip 
/dəsˈkrɪb/ 
Teacher : To describe 
/dɪsˈkraɪb/ 
Student : To describe 
activities  
Teacher : Activities  
Student : Activities that 
happen again and again. we 
often use adverb to show the 
frequency of activities. 
7. Recast 006/AMS/OCFRC-02 07.21 Student : Usually, often, 
sometimes /ˈsomtɪmz/ 
Teacher : Sometimes 
/ˈsʌmtaɪmz/ 
Student : Sometimes, rarely 
/rʌəli/ and never /nɛvər/ 
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Teacher : Rarely /ˈreəli/ and 
never /ˈnɛvə/ 
8. Recast 007A/MS/OCFRC-03 07.57 Student : They are pat /pʌt/ 
Teacher : Put /pʊt/ 
Student : Put before verbs 
Teacher : Before verbs  
Student : Before verbs , but 
after the verb to be. 
Examples  
9. Recast 008A/MS/OCFRC-04 08.09 Student : Examples 1. Siti 
always gowes /goəʊz/ to 
school by bus  
Teacher : Goes /gəʊz/ 
Student : Goes to school by 
buus /bus/ 
Teacher : By bus  /bʌs/ 
Student : By bus.  
10. Recast 010A/MS/OCFRC-05 13.10 Student : Other Advepp 
/'ʌdvɜrb/ of  
Teacher : Adverb /ˈædvɜːb/ 
Student : Other adverb of 
frequency are, every day 
week month  
Teacher ; Every day , every 
week 
11. Recast 012A/MS/OCFRC-06 13.30 Student : Once a week, three 
times a moonth /monθ/ 
Teacher : Month /mʌnθ/ 
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Student : a month, They are   
12. Recast 013A/MS/OCFRC-07 14.15 Student : They are usually 
pat  /pʌt/ 
Teacher : They are usually 
put /pʊt/ 
Student : They are usually 
put, at the end  
Teacher : At the end  
Student : At the end  
Teacher : At the  
Student ; At the end of the 
sentence  
13. Recast 014A/MS/OCFRC-08 14.37 Student ; I play a tennis 
twiice /twicɛ/ a week 
Teacher : Twice /twaɪs/ 
Twice a week.  
14. Recast 016A/MS/OCFRC-09 39.48 Student : Do you ever get 
angry? Sometimes.  
Teacher : Do you ever get  
Student : Do you ever get 
angry? /ʌŋgri/ 
Teacher : Angry /ˈæŋgri/ 
Student: Firman angry  
Teacher : Sometime  
Student ; Firman sometimes 
get angry 
Teacher : Firman sometimes 
gets angry. 
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15. Recast 018A/MS/OCFRC-10 41.25 Student : Are you at home en 
/ɛn/ the /tə/ evenings?  
Teacher : In the  /ɪn/ /ðə/ 
evenings 
16. Recast 021B/MR/OCFRC-11 06.48 Teacher : Text yang 
mendeskripsikan? 
Student : The description 
text that about things or 
place. 
Teacher :  is about things or 
place.   
17. Recast 023B/MR/OCFRC-12 38.14 Student : This is Hero my 
pet. It is a green Iguana, but 
its name doesn’t represent 
/riprɛˈzɛnt/ its colours.  
Teacher : Represent 
/rɛprɪˈzɛnt/ 
Student : Doesn’t represent 
18. Recast 031D/MS/OCFRC-13 
 
2.11 Student B : prepare the bake 
bread for the bread and 
lettuce and mixed the 
sandwich on top and then 
covered the slice onion or 
tomato then mayonnaise on 
top and prospered with the 
last loaf of bread and 
sandwich is ready to be 
served.  
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Student A : Thanks for the 
explanation /ɛkspləˈnʌtiən/ 
Teacher : Explanation 
/ɛkspləˈneɪʃən/ 
Student A : Explanation 
Student B : You’re welcome.  
19. Recast 033D/MS/OCFRC-14 5.08 Student A : Can you tell me 
to make a fresh juice? 
Student B :Okay, let me 
teach. 
Student A : First, cut small 
carrots and then the carrot 
until smooth ett /ʌdd/ sugar  
Teacher : Add /æd/ 
Student A : Add sugar.  
Teacher : Add sugar. 
20. Recast 034D/MS/OCFRC-15 5.32 Student A : Add a little water 
till it’s juice is tasty. 
Student B : Okay, Thank for 
your Information.  
Student A : You are 
welcome 
Teacher : You’re welcome  
21. Recast 035D/MS/OCFRC-16 07.41 Student B : First, pour the tea 
into the glass and give it 
enough sugar. Do you 
understand? 
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Student A : Yes understand, 
what is next? 
Student B : Pour water and 
be complete. 
Student A : Thanks for the 
Ex pla nation 
/ɛkpləˈnaɪʃən/ 
Teacher : Explanation 
/ɛkspləˈneɪʃən/ 
Student A : Explanation.  
22. Recast 037D/MS/OCFRC-17 08.37 Student A : Can you help me 
make a tea? 
Student B : Yes, of course 
Student A : How to? 
Student B : First, pour the tea 
into the glass and give it 
enough /eˈnʌg/ sugar.  
Teacher : Enough /ɪˈnʌf/ 
Pake f  
Student B : Enough sugar. 
Do you understand? 
23. Recast 38D/MS/OCFRC-18 17.22 Student A : Excuse me, I am 
sorry to bothered you. 
Student B : Don’t worry 
Student A : Can you tell me 
about how to make fried 
chicken? /frɪd ˈʧɪken/ 
Student B : Let me see. 
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Teacher : Fried chicken 
/fraɪd ˈʧɪkɪn/ 
Student A : Fried chicken  
Student B : Let me see. 
24. Elicitation 018A/MS/OCFEL-01 41.30 Students : In the evenings. 
Firman usually  
Teacher : Naahh kurang apa 
itu?  
Students : Is 
Teacher : Firman is usually 
at home in the evening 
25. Elicitation 022B/MR/OCFEL-02 20.42 Student : This is a ballpoint. 
20.42  
Teacher : No, pen pen. This 
is a? 
Student : This is a pen. The 
function of this pen is for 
writing.  
26. Elicitation 025B/MR/OCFEL-03 39.00 Student : Hero is forty cm 
long 
Teacher : yang benar Heero 
atau Hero?  
Students : Heero, Hero 
27. Elicitation 026C/MR/OCFEL-04 9.48 Teacher : Coba jelaskan 
fungsi benda yang ada di 
depan kamu itu. What is it? 
Student : paper 
Teacher : This is a?  
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Student : This is a paper 
Teacher : what is the 
function ? 
28. Elicitation 027C/MR/OCFEL-05 33.00 Student : This is Hero my 
pet. It is green iguana, buut 
/but/ it’s name  
Teacher : Buut nya siapa? 
But /bʌt/ 
Student : but it’s name 
29. Elicitation 028C/MR/OCFEL-06 33.15 Student : but it’s name 
doosss /doz/ 
Teacher : dos nya siapa? 
Does /dʌz/ represent  
Student : does represent 
30. Elicitation 029C/MR/OCFEL-07 33.19 Student : doesn’t represent 
it’s kolor /ˈkoloə/ 
Teacher : kolornya siapa? 
Color /ˈkʌlə/ 
Student :it is brown with a 
faint black band around. 
31. Elicitation 030C/MR/OCFEL-08 34.28 Student : I soomeetimes 
/ˈsmtɪmɛz/ 
Teacher : I some? Some? 
Times /ˈsʌmtaɪmz/ 
Student : I sometimes 
32. Elicitation 032D/MS/OCFEL-09 
 
3.11 Student B : Prepare the bake 
bread for the bread and 
lettuce and mixed the 
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sandwich on top and then 
covered the slice onion or 
tomato then mayonnaise on 
top and prospered with the 
last loaf of bread and 
sandwich is ready to be 
serve /sɜrv/ 
Teacher : Served /sɜːv/ 
Student B: Served 
Teacher : The sandwich? 
Student B : The sandwich is 
ready to be served.  
Teacher : The sandwich is 
ready to be served.  
33. Metalinguistic 
Clues 
015A/MS/OCFMC-
01 
15.24 Student ; The staadent 
/stʌːdənt/ 
Teacher : The stu, the 
student  
Student : The Student 
/stjuːdənt/ 
Teacher : Ada s nya lo, the 
students  
Student : The students have 
a flag raising ceremony 
every Monday  
Teacher : Every Monday. 
Artinya   
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34. Metalinguistic 
Clues 
039D/MS/OCFMC-
02 
19.42 Student A : Excuse me, I had 
some a good news 
Teacher : Some good news. 
Tidak pake a lagi ya karna 
disitu sudah pake some 
Student A : Excuse me I had 
some good news  
Student B : What it is?  
35. Metalinguistic 
Clues 
41D/MS/OCFMC-03 40.00 Student : Friendly teacher  
Teacher : Friendly? Teach? 
Er, Friendly teachers, harus 
ada s nya ya di belakang  
Student : Friendly teachers 
36. Clarification 
Request  
001A/MS/OCFCR-01 5.27 Student :  (read the text 
book ) Adverb of frequency. 
To describe  activities that 
happen again and again, we 
often use adverb to show the 
frequency of activities. 
Teacher : Hmmm, dibaca 
ulang dari depan 
37. Clarification 
Request 
003A/MS/OCFCR-02 6.06 Student : Adverb of 
frequency often use are 
always, usually, often, 
sometimes, rarely and never. 
Teacher : Okey. Baca ulang. 
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38. Clarification 
Request 
036D/MS/OCFCR-03 07.52 Student A : Explanation.  
Teacher : Coba diulangi dari 
awal. Thanks for? 
Student A : Thanks for the 
explanation.  
Student B : You’re welcome. 
39. Clarification 
Request 
040D/MS/OCFCR-04 19.51 Teacher : Coba dibaca  
Student : You did it 
congratulations 
Teacher : Coba sekali lagi 
Student : You did it 
congratulations 
Teacher : You did it 
40. Clarification 
Request 
041D/MS/OCFCR-05 39.28 Student : Diligent students  
Teacher : Once again 
Student : Diligent students  
41. Repetition 004A/MS/OCFRP-01 6.56 Student : Adverb of 
frequency often use /uːz/ are 
always  
Teacher : Use /juːz/ 
Student : usually /uːʒʊəli/ 
Teacher : Use /juːz/ 
Srudent : usually /uːʒʊəli/, 
often.  
Teacher : Often use are 
(change intonation)  
42. Repetition 005A/MS/OCFRP-02 07.12 Student : often use always  
Teacher : Are 
137 
 
 
Students : Are always, 
usually  
Teacher : Always /ɔːlweɪz/ 
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